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The Language Arts teachgf i
to grlps with thg values/mgral education thrust being felt
-at all levels and In all contént areas of public schools. Our

. Subject” matter, which | really humans interacting ‘with:
i other humans both pagt and present, is not. only value
R Iaden but is. exceptionally well suited .as a' vehicle for
i values/;noral teaching. A5 a result of the present state of
/moral education, many teachers
‘are, 'in exasperation, sgking, "I would be happy to teach
this new panacea if onlf{ | knew the ob]ectlves methods,
and expected outcomesty - -

A propose to addres

" reference” Flrst however) 1 will discuss these points in -
tgeneral terms terms all g¢dicators must understan and'

. relate with' some commonhty, if sense-is'{o be made frorh
‘the present malaise. . s )

lenﬂlons. What is vaIus educatlon" At thns partlcular
time when so much is belg wfltten and spoken on the
toplc it \is important to.. bgln .any . presentation . with a

efiflition. First what is- the’ imeaning of the term values? -

1 accept the generally ‘held notion -of values as cr|ter|a for
determtnlng levels of goodriess. worth or b auty which
gulde-the thoughts, feel’ngs and attions of p%sons Fur-
" ther,Na.value is not just*a greference but a prefgrerfce
which/is felt and/or considereY to be ]ustmed——-morally or
; by reasonlng or by aesthetic pudgment, usually by two or

‘3 three or all of these" (KIuckho_n 1951). A Value becomes ..

_-an ‘internalized set of principleg which mordlly directs-the
. thmklng and act|ng of lndWIduas when faced with choice
nt lrom the above state-
b same, different, o any

socrety may rlghtly cau. h|m a jh
know his act|ons wgre moflvated by\h

or actyalizing values"’(Superka 1974)$ A

Approaches. Values education in_the p bllC schdols
‘cap and does take many forms. | would like o mentlon
brlefly a few approaches prior to focysing on the method
I beliey rs the greatest use for educators. The miost’
obviou m of values education c'ould simply be called
-values lndoctrmatlor‘l or inculcation.: In "this instance the’
teacher, school, community, etc. operates by an already

.on these same values to young people. The form may ‘be

Sommor 1975
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PAruntext provided oy enic [l

_ Mhese well‘taken points. and uIti- :
mately attempt clarificatipn from alanguage arts frame of .

b -

' : Guest Editor. .
for this issue of English in Texas is
Ron JLlhdsey )

] ,Director of Currieulum
Pasadena'lndepnenden“t_School District

. ' ’ \ . R
subtie as by example or it may be as direct as exhortation

by teachers or other authority figures. The inculcatipn
method does not preclude choice. Choice is offered, but
.»often the choice is so narrow or so directed that Iegltlmate

ot choosing is hampered. Teachers are often not aware they
are practicing value indoctrination: they are rather guldlng :

£

P

Toa
+

=3 |nterna||zed set, of-guidelines and purposely intends ta pass -

3 : . o o

students into rlght
good ‘citizens.” "One of the accepted: institutions in, a
demdcratic society for values indoctrination is the church

<
.The qu\estlon for. educators is “what IS the Iegltlmate func-~

tion of the school in this area‘7 Is it indoctrination?"’

accepted form of values teachlng The work of Raths,
Simon and Harmin (1966) and Simon, Kirschenbaum and
Howe (1972) gr‘eatly_publicized the need as weli as pro-
cesses for values teadching. Values clarification is a pro-
cess of self analysis. it causes.one to look inward and to
think about those thoughts and feelings which. prompt
beliefs, att|tudes. and actlons toward self, others, and

issues. Many teachlng strategies have been developed‘

which promote self"analysis in students from kindergarten

" through grade twelve. Simon himself* designed no less than-
.. seventy-nine teaching strategies in his’ book, Values -

Claritication. This method ‘can and has proven most pro-

ductive in assisting'pupils to think introspectively.

Teachens ‘should be cautiéned, however, that'an “instant

clarifier” en areas ‘in the lives of students'
they may mperly equipped with the skills, 16 handle.
Another values' teaching process is _closely related to
‘the work of psychologtst Lawrence Kohlberg (1972)
namely., tea&ung 16F -moral’ reasoning. Kohlberg's theor
|dent|lled six stages of cognitive moral developm
- through which_ 48
moral j 17""

ik make will depend on our stage of
ks and schools can assist students
B\ch the stages and attain at least

sstage fou odal stage in a democratic soci-
ety. Teack es for this apprpaeh utilize the moral® -

)drlqima s stfuctured to present the 'maln
character il Bpn with a real moral conflict which

,provokes dis and dlsagreement concernlng the
“right” course’d

-.and Galbraith, 1978). Valing environments develop when
teachers can skillfully handle strategles facilitate discus-
sion so that all sides are aired, play’the devil's advocate
if necessary, adroltly\ use questioning technlques and at
the same time’ be tareful not to “lead” students into fhe

. teachers' own value- “decision.
" Some- -educators, have attempted to merge the Last ‘two
approaches into a coheslve consistent program

Values clarification -helps, people to’ know and
accept themselves, to be able to make chorces

" freely and carefully. eMoral development strate-
"gles help them tp subject those values and
choncéj. to crntlcal evaluation from a. moral

L o . . L . .

ion -mvolvrng a value conflict (Jones’

choices or helping them become

Flecently vaIue cIarmeatlon has become a popular and -

hich -

Idividuals move: developmentally. The :



perspecti\,/) and, it is hoped, to__ act,_m,qra_!ly..as»

well as sifcerely (Colby. 1975). !

Consensus now seems to be emergnng that though
-values clarification which involVes intraspection, identify-

ing values, choosing ‘freely, and analyzing feelings is
important, it is nat the entire. game. For students to im-
prove in moral~ reasoning and approach the notion of
justice outlined in the United States Constitution,

-+ must grapple not only with the value choice of what they

[
.

prefer for dinner, for example, but with the hypothetigal
moral issue of which person in a group should receive the
last piece of bread if future food sources.were unknown.

" Students must face the why and ought questions. Though -

what one decides is important,. in Moral development the
reasons verbalized for‘a decision* ‘becomie the bulldlng

stones for growths Literature provides many opportun|t|es :

for asklng both why and oiight questions.
The three approaches discussed-above do not represent

“‘a complete typology of values teaching; however, they

. proaches

‘are amoc the most popular. Additionally, other ap-.
a Snge from simply asking :

i be found which
students to examine feelings andiperhaps share them with
the class, tp a complicated stricture of value analysis
which is practiced espeC|aIly |n some of the social 'studies

. curricuia.

Educators have "di'scOvered

~domain and are attemptung to |mplement the concept into

-

" But,. only recently have we begun to consi

v

the classroom. This, is not to say that we did not have

carefully, .
structure the process for ‘cqntent areas akd dellberately
incorporate the notion into the curriculum.

Should public schools be involved in values teaching?
‘My answer s yes. it is yes: lor two reasons: (1) we cannot
avoid it—the valuing process is mextrtcably woven into the
"cognitive considerations, and; (2) valumﬂ is part of think-
ing, and teachlng individuals how to think is a major func-
tion of schools. *Although Dewey (1923) laid” the ground-

vaIues teaching in American educatlon belore*we 1970's¢

-work for ug in his important work, How We Think, it has

« taken us awhule to

lnternallze the idea. Raths drew,
. heavily from Dewey in, his Values and Teaching, (1966)
wh|ch establlshed the basic valuing process.

[y

Deslgnlng Values Currlculumt It schools should then be
involved in valués teaching and,_considering the- various

approaches . discussed earlier, what seems workable in -

terms of a values curnctlfum for the natlons pub//c
schools?

- Values currlculum desugn should focus upon individual’

.-humans functnonlng in a democratic/equalitarian society.

.The study of llter\ature spans the spectrum of men and
women- mteracttng with the needs and conflicts of univer-

. sal manhood- and womanhood. In order fof people: to un-

-

can be subsumed' .

Q

ERIC
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derstand and behave according to principles of justice,
they must feel that they are worthwh|le people. Therefore
| weuld propose the followrng overall direction for Ianguage
arts.or any values based teaching:

.," T The focusnng goals- of values-based curricu-

lum s_hould be the development in chnldr‘en of a
positive seli- -image. This will set thg pattern for
utilization of-decision making processes wh|ch
are necessary ina democratlc society.

From this overall goal, the lollowtng curriculum-purposes

s

72

>~
5

A ]

they

the aflectlve learning -

\'j'/

a

whlch quI heIp |ndlv1duals achieve a 'lnore rewarding.

enrithed life; "\ _ . -
‘To assist students in developing the ratnonal thmking
processes necessary for elfectlve functioning in a° lree
society;" | . , ’ y
. To assist’ st nts m developm” nd. refining intér-
and intra-pérspnal skills nechs ,e‘ry or individual and
group ellectlveness. K .

‘, To assist students in understandmg the- values ol the

society in which théy live and thelr ellectlve participation -

.

. ln that society. o e o .
To assnst students in developlng personal value systems.

) Developlng a personal value system involves: under-

- standing How. a value system eyolves; appreciation of
vaiue systems operating in a muItl ethnit society; experi-

entes in examining values, both personal and .societal;
and expetiences in résolution of v?e conflict and value
clarification, both personal and soc®tal.”

A values curriculum should not’ become an end in jtself;

' L+t should®exist as a helplul tool in initiating and mot|vat|ng

¥

3

teachdgks to deal with values. Most teachers need training’
" befor ey feel comlortable implementing a values cur-
riculum which utilizes moral dilemmas or values clarifica-

tion, for certain skills and attitudes are necessary pre-.

requisites to values/moral teaching. o .

L, Cod
Value Assumptlons In view of the stated descrlptlons

and methodologies, what seems to be the /og/ca/ assump-

tions for a mogern values curnculum”

Values teaching as it’ is being discussed in'education
cnrcles today |ncorp0rates the notion of perSOnal intro-
spectlon. recognltlon of mans dependency upon other
rhen, or the area of—4nterpersonal relationships; -and ac-
ceptance of rfftional declsn‘on makmg as':an important, |
might gay, vital skill in a complex, modern world. These
are thg built-in biases of most.values curriculayoday

If the  above explanation of values education .is credit-

able, then certain other assumptions must also hold;’

namer. one cannot be a values tea/cher or administrator
in the 'sense of the above delzrutr6n and indoctrinate: of
.course, the best argument against indoctrination is-that it
does mot work! The H/artshorne 'and May (1928) studies
edrly proved that children ‘who were in curricula which
“attempted to teach "honesty’ or any other value in a direct
way, were no more honest than chlldren in classeg where
no such attempt, was made. Students.must decide for
themselves that

onesty is valuable. We in educatlon ca'h-,_

prormote moral reasonlng at’ higher levels, accord,lng to

Kohlberg. if we* are. awarg; of developmental stages dnd

how moral rpasonlng may be advanced in theiglassroom.
"1 believe other assumptlons can be’ pos?

will promote values Iearnlngzn the classroom. The class-

rqom envnronment must be open, democratic and ‘accept-

ing. A degree ol trust must be manifest betweer. teacher

- and students and between students and students. The

teacher-has to be genuinely dedicated to explorlng issues,

feelings and beliefs nom- |udgmentally and must maintain :
respect for the process through which students are mov- -
ing. These experiences develop cognitive as well as affec- -

trve internalizations of studentss

or democratic teather in the Rogerian sense (1969). Thus

. English in Texas

T d

ted’ which~- .

N

e terms democratlc’!‘classroom open classroom, ) -

9
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lt does not imply Ialssez falre but a- carnng concern for

students as-humans. Teachers facilitate moral growth and '.
whlle 'simultaneously .

values clarlfication in students,
recognizing ‘and declarlng their own needs-and the needs

- of the school. Teachers admlnlstrators and parents ‘need

.

E

" considerations, are recogni

astructure

-not- be threatened by “democratic" valu@s. leaching. Ex--
‘perience has shown that once young people lelt they were
"honestly and legitimately in control of their own destiny,
they made ‘decisions and acted more responsibly. The al- -
ternative 3o developing responstble declston makers in
the world of Future Shock is too awesome to- imagine. As
~the planet grows smaller our interpersonal relationships
become more dynamic and vital. One’s .self- -image, nur-
‘tured or crushed by classroom experiences, either facili-
,tates or hinders personal relationships and choosing.

And go, we come full circle. If in-the words of Abraham~
Masfow (1968) we are what we choose’ and the dlllerence

" in" the world- is between the good and’poor choosers, edu- - )
.. cation has no aIterna.tlve but to pursue its original design—

thinkers' Unless the values
nd dealt with, one cannot
becqme a good chooser/thlnker e

“promoting and producing go

[ « 'l.
l.angt@ge Arts Curriculum. | view values strategies as
genertc across content greas.’ Qnce the classroom envi-
ronment has been stabllshed the conscnousness level .of -
“feachers and administrators raised, knowledge)and skills .
acquired,  then classroom implementation can follow.
~8pecial training is not necessartly required for teachers
in the varlous content ‘areas. ‘Awareness and process ate
vttal and once acqulred curriculum |mplementat|on will
be automatic since vaIues/_moral teaching will, become a '
"phitosophic perspective or teaching style. This is.not to -
imply that teachers will gain .values’ teaching facility in
the tlassrobm by osmosis. As wuth other teaching -meths
ods pract|ce imprpves teéchers,f_l;_tlls in using the meth:

odology as well a ehabltng them to face issués and stu- «$+
bt

tally. Mo& are aided in the classroom
if.they have: access to some-kind bf
>when. they begtn /values teaching.

ents less Judgm
facilitation proces
curriculu
Later tl’g_\y will begtn
develops. - . o v &h .

~ -To restate an earlier postulate e language arts con-.
tent which deals with humans and the human condition is
readymade for valumg Traditional content may still be
utilized, but the guestlons asked will be different. No
‘longer will teachers be satisfied to have students do sucky
things as memorlze names and places "identify plots list
characterrsttcs of main characters, byt they will ask why .
+and should questions as: well as feeling questtons Addi-
tionally, frame of relerent:e considerations will be para- g

~mount to understandings. For example, structural and

plot considerations asld€ when Yeaching To Kill a Mock-
ingbird, values ob]ectlves for the students might be: ’

Account for the &Wparent value differences of

Scout and Jem. . . k

x,plam how geography- and locatlon mrght |n- a
ence one's attitudes.

Account for the behavsor of -Atticus in using a .‘
gun on Tim Johnson and delendlng Tom Robin-
J N A

sonin court. . .- G

A Focusing on values cons;deratlons a teacher mlght ask
. Questions such as the following: N .

What seemed ‘o be i portant to Attlcus Jem

Q w Ws

MC-_ | L
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"do thelr ‘own thing” as experttse -

A

and Sogut? What makes you think that?

How did Scout feel about Atticus® refusal to
shoot guns? Why? How would you feel about
the situation if Atticus were your father?

Did Atticus have other alternatives than defend-

ing Tom Robinson? Why did he take the case? .
T you were Atticus’ friend would you want him to

defend Tom Roblnson? Why or why not?

Have you or someone you know had to act con-
trary to a principle you really believed in? How
did you fedl about it? . 0

Should one ever act against his/her principles?

-Why or why not?

Did Atticus act according’ to 'prlnciple in the
case of Tim Johnson and Tom Robinson? Ex-
plairi. Do you think he did the right thing in both
cases? Why or why not? ° . +

.

mat might take the form belowy

which could _be taken
methods would includ

- R

5.

.

\' budge) }- Sy

“My Principles” Analysis Form

Ljst ten or more principles that are important to.you in the

colymn on the left. Then mark with an (X) the position on the .

line |nd|cat|ng how you think you would d. respo
time.

Prlnclplu Response

Example: - '
0. Treat everyone lalr X

~« would not budge

would udgé

. hd

Now l|st yours 4

1.‘ SR

2.
.
3. S :
4. _ :
. [ .
5.
I. b » \ &) .
5. | R >
‘;. -
7. : '
8 Cea N
9. - - -
: . ;
10,
I noted that i : n
was important to me.
| feel -

2

about that..in the future | will probablyact "~ ,

. when this principle is questighed or challenged.

i

A. follow- up evaIuatlon using a values cIar|f| ation for- -

*This exar41ple repr@s nts only one of many approacheS'
ith the same content. Other viable
various role play situations which

.13
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would sharpen the frame of reference of each character.
Additional evaluations could include - the reshaping, in
essay form, of the major characters into different person-
alities with an explanation as to why;' rewriting the ending
of the noveI to conform to the students’ personal: prln-
ciples or those of any of the malor characters and glvmga
full explanation.

In any case, students are asked to examine thelr own
value systems amd feelings against not,only those of the
novelist but of their peers. Opportunity for moral growth
“and rsonal introspection are |nherent in- the design of
this teaching strategy.

“" Gonclusion. | hope | have accomplished the goals stated
in the first two paragraphs and have not further muddied
the water. Definitions and approaches though not exhaus-
tive were |Ilust»rat|ve of the current emphasis and I|terature
in the field. These were followed by a brief explanatuon of
- the purposes and shortcomings as a form of tonstructive
analysis. (For an in-depth critique of the values movement
see "Phi Delta-Kappan, June, 1975). The theoretical de-
signs and |mplications were illustrated using the novel,
To Kill A Mockingbird. Hopefully, transference can be
made to other literature and for that matter to other con-
tent areas.

Some of’ you will agree with the approaches, biases,
assumptions and‘examples postulated: others will strongly
disagree. The issue will be clarified as the dialog is
broadened Whatever the case, it now seems that educa-
tlon is beginring to'address the affective domaln and the
~values/moral teachlng prqcess which long lay undevel-
oped.” As professionals we are chalienged to accept the

.premises of this approach as a necessary opportunity for ~

.2 values/moral developmé\t for students and not merely a
dllemma w1th no approachable solutlon " .

R
]

(Dr. Rose is a curricylum consultant for the Harris

- County Department of Education, Houston.)
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Values CIariﬂcatuon cT
and Moral Develo‘pment
~ Strategies for the Classroom
Teacher,.f_u'

. b v

: .‘SusanJ;Sheﬂdan'

. . e ..

- R Y

Nancy and Betty have been good frieads for-a lodg time.
They have gone to school together through. elementary

chool, junior hlgh school and' npw are in thelrtjunlor year

at Northridge H|gh School. Nancy has. tonfided in Bet
* that she really likes Ken. She has been' trying. to get him
to ask her out all year. K.en is goad-looking, smart and
first string on the football, team It's understandable that
Nancy should be so crazy about him. Betty thinks -Ken is
nice, too, but her main interest has been in help‘lhg Nancy
in this retationship. She has talked to Ken dinding out all:
kinds of things for Nancy. It's now two weeks before the
juior prom and Nuncy and Betty realizethat Ken has been
hanging around them more than usual. One night Kep
. calls and asks Betty to the junior prom. Betty would rea ly
love to go out with Ken. He's so cute and popular She
never dreamed he'd ask her out. But what about ‘Nancy?
What should Betty do? Why?* -

Students lace dilemmas like'this one every day. some .
more lmportant in_terms- of mvolvement and long: gange «

° consequences, Bwb important figures in, the field of valu-
ing and moral gevelopment believe teachers shquld help
students develop skill in handllng the problems and deCl-
sions facing them today. s

One of these men, Sidney Simon, belleves that students
should be helped to.clarity their own values. Fhe approach
he espouses is not concerned with the-content of people’s
.values but ihstead with the ‘proc@ss of valuihg. He places
‘importance on how people come to choose their values.
Simon, quoting Louis E. Raths, s_tates that'there are seven
sub-processes which can be categorized under three main
areas in the valuing process. The first category is prizing -
one's beliefs and behaviors. This.categ'ory inchudes priz-
ing, cherishing™and publicly affirming the values- when
appropr|ate The second gategory has to do with'.choos- .
ing one's beliefs’ "4nd behaviors—choosing from alterna-’

' tives, choosing’ after considering cansequehges and
choosing freely. The fast category, acting on one'} belief,
involves not only actions but. also actions that exhibit a
/pattern conS|stency an repet|t|on ‘Simon” lurther states , .
that the’ goaI of the pro ss p\valuing is to .. . heflp stu; "
.dents becort ware of the liefs and be aviors they
«Prize and wo be wulllng to s&i upfor in a out of the -
classroom:' n,
p..20). ‘ (

The outcomes of the valulng process are related to,
m_oral developmen Lawrence Kohlberg in his theory of
moral developmén fadentll es six stages through wb:ch all

' people progress ~lhese ftages define an -invarian} 'se:’
quence, That.js, pe ?)ple start at e 1 and ther™grogress
to Stage' 2 by integrating and re, nizing new rrr::}e com-
pIex materlal with Stage 1sreasoning’ After Stage 2, as they
have ‘more experiences and ,see incongruities in their ..
thinking and un erstandmgs they rebne Stage 2 thlnkmg
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and progressyto Stage 3 reasonlng and so on through the

sequence. Because each progressive stage builds upon
\e previous stage, all go through them in the same qrder.
The rate of progress through the stages varies with indi-
viduals, and progress may stop at any of the stages, 1
throbgh 6. The six stages may b¥ briefly defined as: -

,. . [

Stage 1-—Punlshmont-0bodlonco Orlontatlon. This
stage 'is characterlzed by avoidance of punishment. The
- physical cqrséquences of an act determrne its goodness

or badness. There is a deference to power, bigness and

punishment-giving ablllty People are good .if they are
< big and~powerful Authorities .are seen as having’posses-
" slon rights over subordinates. One delers to- those . with
power, status .and. possessnonMe rules maindaining

order dref obedience to the strong by t-he weak, and pun- .

ishment of those whodevraﬁ\)- [ : 5
o . ; - 0

Stage 2-—Morality of Instrumental Egolsm and Ex-
change. The preoccupation at Stage 2 is with satisfying
hedonlstlc desires and interests. Acts are evaluated in

» terms of their consequences espegcially ln relatlonshlp (e
the actor. One of the main ideas is get what you can “for
~"Number One” and don't get caughtl .

. 'l' .
Stage 3—“Gdod Boy-Nice Girl"! Orientation. The ex-
. treme concern at Stage 3 is with social -acceptability.
The cognitive preoccupation is wrth maintaining positive
relatlonshrps Laws and rules are gurdes to persons strrv-
.ing to be good. Rules are then seen.as stereotypes Ql
socrally desirable behavror Bepavior is for the, first time
4udged by intention and ‘she meartt well™ becomes rmpor-
tant . . . v

!

- . ! . . .. - e
N . b

Slage 4—l.awr and Order Orlenlallon. At thr tage

' preservation of the larger system is al mportagjf and

breaking rules of laws is seen as causjny chaos - de-

stroying the - larger system. Rrght be Tor consists ot

respecting authorrty and” dorng ones d ty for the larger
system. e . .
~ ! - n ;

-

Stage S—Soclal Contract -and Soclal Unlty Stade 5
reasonrng considers general indvidual rights ~and stan-
dards _as important and needing critical €xamination. There
ls a ¢&lear undersganding of \Qe,relatwrsm of individual
values and the neéd for procedural. rgleglor reaching
sconsensus. Ag emphasis is placed on the “legal point of
'viéw " However, instead of rigid adherence to unmoyabie
laws, the ngtion is: If a law or .rule is unjust in termX\gf~
- sacial utility N must be chaliged. Outside of the law;, agree-
, mentand c

/ - l . - . ‘. . N
A

of the claims of ail hufnan berngs and (2) the p,rrncrple of
pect for personalrty’ of treating human berngs as'&nds

in themselves At this stage actiom is to ‘be based on a

hiergrchy of general moral values instead of a hieranchy

of cdncrete objects valued in particular sitoations. '

. pw ) . ‘ ‘

) 5 . . . . - .

QO mmer 1975

tract between persons determine obligation. «

s

-

Anne Oolby states In [he Harvard Review "Although

the values clarification and moral dovolopment approaches
seem incorppatible in somg areus‘lntegrutlon of the tw

~is both possible and desirable" (Colby, 1975, p. 1

.

_model,

She further statés that, "in spite of the differences betwee
values clarmcatlon and moral dﬁyelopment their goals_

are not radic4lly-disparate’” (p. 140).'Kohiberg in an inter-
view for Learring magazine, stated, " think they have
some useful techniques. Walues clarificgtion is a very use-
ful component of moral edugation, and we try to«do some
ot that ourselves” (Kohlbefg and Simon, 1972, p. 19).
In this' same article, ,Sinfon says gf the Kohlbergean
“"think Kohlbgrg/has developed a very sound re-
search instrumengA de%elopmental framework {hat ond
can resp;actf " (p. 19). Kohlberg comp|a|ns however,
that ’Sjmon 4k no framework of deyelopmental progres-
sion so on an@ot really see it his activities prqduce
growth. Slm n, in urn, complains that aithough Kohlberg
has a. sound theory, he’ ldcks methods that are workable
for teachers toyise in the classroom. 1t is hoped that in the
examples to tbllow Kohiberg.s moral development
‘can be combined with Simpn's value clarification activities

to produce exciting and growth produ‘arng experiences for

students and teachers’ ;

“The following example is a strategy that was used in a-
sixth grade classroom. THe demonstratién teacher gave
the students a copy ol the following’ d||emma apd read it
wlth them.

-

} What Should Mary) :

k*lexl /o/Chrrslmas and ' birthdays,- Mary Ilked drawing and
parn/né more than anything else in the world. She liked to
sleek brown horses wrth white spols on their legs. She .

L

rs
.

rrng dresses. -

. “| wish we had ney to buy her all the paints and paper and
crayons she needs.” Mary's fathér sighed. With seven other

. children in the tamily, there were more important things fo buy.
-such'as shoes and caps and swealers

- At €thool. l_Vlary s tgacher gavc;br the job of cleaning out

he supply cupbuard. Every FridayJMary stayed after school to

ints .and chalk, away* stack the

pencils.

ould comg by and say. yOh, «

tter throw that ar ou$, Mary” or

ay all the little stubs ol.craﬁs? The

* sort,out the crayons,‘put the
drawing paper, amdssharpen
Somet:mes the teache
that paint is all drred up,
“Why don’t youy lhrow
children don’t use them\”
' But ghort, broﬁen pieges were b'eller than no cray at all,
: so Mary always topk the home inst dpi throwjng them out.
+ All week loﬁg she would ok lorw_ard to Friday. She wondpred
how rhafly pieces shey trntg or how many sheets of drawing
paper had marks orfAhem, or.how many jrs of paint might be \
. dryrng Hp. Always
sipped them in her.| nch'box and took them home.
Before long Mary was taking home tgger and bigger preces
" of c'r'.ayon. Sometirfies She took a tew sheets of-drawrngazeper
that weren't marked up_at all or @ jar of paift that wgs still -
Lquite softs EvMeek it was harder ‘and harder for her o de-
cide what was de ugh to, feave in the cuuboard an whal
she should take homey Ohe day the teacherosaid. "My good
. ness! What happened to the’ rqagenta crdyon? | was dure we  *
*  bhad or}é here.” And "Mary remembered that she had taken it ~,
. homg because ll had broken in two. Mary beggdn to teel very
-+ uncomfortable. She was not sure what was right d what was -
wrohg. ' obody else knew what she had been doing. ‘Maybe she
should stog taking anything. But it did seem foolish to throw out
uselul materials. What should Mary dg? < . - '

.The reason lor reading the st‘ory aloud was to rnsure that

.9

all ol the students. ‘Since th|s was anan A school.’some of

S )

del ~

* her mother sard one evenrng .

ihstead of throwing thesg things out. Mary o

/\ the d|lemma was communicated as clearly as possible to £~
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¢ tudenls—ln—the—claswere«mabl&to read- th&sloryf ~~~-~~—Atmn9d—The studants“upparentlr wore” UTVHCLTusIumad L (o
-~ “(In Plan A schools, special educatlon students are.in working In grolps. Perhaps this Is the' reason why moro

réQular - classes.) Pgecautions were taken so that these structure was -naeded for, their dmcuwlons Students
" students were neither embarrassed nor left out of the pro- ‘ cannot be thrown into an expo’rlonca, liggp warking in’
"ty t cess which they could add te-and from whlch they codid 'gr/ups with no ‘preparation or developmelital .adtivitles
' benollt St - -and be cted’to functlon l'r’\ a oomplotely successlul.
2 . After reading and hearlng. the dlle\mmah the students manner. N , .
-, = were asked, if any words needed defining. Main points of < Secondly the more excntlng and‘contréversml the dilem-
the story were clarllled The students then formed groups- ™~ ma the Iouder is the volume-of nolse in the ro‘om it is
. of five members which discuése® what Mary should do . understandable to htive noise. However. if nolse
and whyt Each group chose a modefator to report its con: lem ip a lsc‘hool " pre¢autions should be taken.
. cluslonsto the class.. ~ - < S . canfll the dilterence bétwéen interactions: that
t "In the clagsroom it was noted that the individual group but productivé and those that are non-prod Qttve
. dlscusslons could  be lmvroved by more strty:ture For e Another pomt (’that the gllemma need to be car lullyj
" 4thls DUI‘DOSG the teacher suggested touthe class that me" chosen. "It shbuld e relevant to the partlcular studeNs,
each ‘group someone mlght dectde wl}ét Mary Shouid do their age group. perhaps socno -economic statys and
fromh the potntbl view of her la.ther someone efse from the maturily level. Ofign there is the desire to introduce a
potnt of view oLthe mether, a thlrd from the pogt of view of" "7 dilemma that¥as, really happehed in_ the classropm W
~ the ieacher, and a fourth lrom Mary's’ point 6t view. This " the problem is ¢hréatening to a partrcular'studentor group
& rote taking asslgnment seemed to give the desired struc- - ofsfudents it might inhibit réal discdssion
ture to the dlscusslons Through taking dﬂleren(t‘ roles the ‘The ‘final and mo‘sHm ortant po tis that.althoug?t
students recognlzed also that although the actuf decisiqn ' . the ‘teacher .had
Y - about Mary's behavior or what she should do mightbe the g ~ he teacher carefuily mi r,;j ,
, same, the reasons for decttnng on that parth;ular behavior . ; tored the proc\ess through aéklng probi%g questlons a.'d
.could be different Yrom different people’'s pomt of view, caprthlttmg on'th students’ «décision maklng skills. N
. Each group of stidents then fillagd in the followjng: sen-- o Y T+ The lollowtng/example is of a high schooJea(nln X-
tence comple,tlons to’ glve a lormht for their reporting . = per|ence which” agaqu auempts to combinethe stratedies
" tothe class:\ \, L . ey . f Simpn and Kohlberg In"a recent article in the Phi Délta
We ‘think tha’tMary should . bebause - . T - ﬁappan Kohiberg®(1975)-Jists, three important condltlons ’
. \ , for moral dtsﬁusslons ‘ v < - b
. Lt If ‘we (vere.in Mary's posutlon we probably would Cs . b, . . '
. . because\' ATy, " . . S 4} Exposure to the next higher stage of reason-
. #hese sentence completions iyere used ot only to give.an T S . ing,(2) Exposure to situations posing problegs .
-, organization to-the inforMation reported but also to help ~* and contradictions for the child's. current moral
point out that maybe what a person does is grlferent from ) structure, leading to dissatisfaction with -
whatshould be d e : . current level, a.nd {3) .An atrhosphere of int _r- :
1IN repdrting béck. to the class® the recorders were aslced _» Change and d'a_'°9’ combining, the first two -,
-_ . -*to’ read sentence completions'-for their_groups. Then. -; condltlgns in which®conflicting moral vnews are
( ',’\‘ because of the role takinfgaspect of the-task. gach stu- .compared in arf open manney (p. 675).
- "' » dentwas asked to name't le-he or she took and&ﬂ'ﬂ N ‘These condltlo,hs,,he believes. facilitate growth lo the
o grson irf that role'would think Wlafy should do and w student s, fullest patential. 1t appears that these conditions \

~ " One of the |nterest|ng obser ons.of the teachef was - " are present in the | lowing example and it is hoped that
that as a whole the’ six’ students e from each group) . ) growth will be encoyfaged. . _ L.
who played 'Mary’s father thought that she should*give the  CarloBrobi - .
1+ crayons; palnts and paper back. The father would get an 0% Fro o

qen called into his counselor's office nd”, R

\nextra ;ob to buy the art supplies for hls daughter These - Car'os haé just .
. _'were very proud lathers' . e . ’ - wznders what ;hlshls I about. Ris orounls)elor lmally ;Iamves and ‘4
e ~ . tells hlm that he hds great news' he big electrica ampany
' A"er.the entire exDe”ence the students were aSRed to . . whose main offices are located in town .is looking Aor brrght
L g evaluate ‘the lesson on 3 x_ 5 index cards. They wefe to ‘. . young engineers. They have asked the area high schoals for
© ° report if they enjoyed the ex'\%ence ancf the - aspects lists of- pgtential scholarship recipients. Carlos’ name was )
. which they did.and did not like abott it. Sore of the actual /Biibmitted Blong with nine other. graduating seniord. Affer re- N
quotes are as\lollows . © . 'viewing the records, Carlos was’ chosen to receive a‘'scholar- {
. N ~ T ’ ship. THis_means that the compan%m pay for four years of .
. o . - ‘e college enablmg him to graduate’ad\an engineer. Room and -
| liked very good. i liked about Mary and | lijked ’, : board plus bgoks and a Ilvtng alfowance wilt Blso be provided
. : vi‘lend'the father heid go take it béck. . ’ At the univérsity. . 2
. N'. ’ This is the greatest news Carlos has ever heard, ,He can
R ‘What | "ke abg;‘_’ifﬂd\a—%%:as ¢ orope | was n ~ R hardly wait 16 tell hfs family. They will be sgproud of Qim. He's
RN - was very njce.”T had good-idgals) about(\bi-a: we Lt the first one in the la%lty ever' to attend college. OnYhe/fay -

s
home from school he tells Rose the exciting news. Alt

S' LT were talkmg about. o ! .
. . % : . . .she says she's happy for him, sﬂe sounds rather\ran . When
| |'ked tc’da)' because it was’fun and We “worked ‘.‘ ). Cailos looks at her he sees tehrs in her eyes. He S‘?Id ‘Hey.
in groups . hlng was boring today. ¢ what's.the matter? | th?ught you'd be happy for me. .
R N ‘ . ) . She tells him thal she is happy for him bat his worried [
I -H.'fed day bretty good beca"'lse we.dndnt‘wdve . ™ ! ) about their plans to get married, They were going to marry, rlghl' :
: te o @y work. , L e ! ' . ., . after high schoot. Carlos suddenly gets quiet too. He had hot . °
. ~- : 4 ¢ - 0 H oo . ¢ - _ even agked the counselor if Rose could come to the university .
P In«evaluating thig experience from the point of view of ‘ . with him. How could he have been so selfish? . -
the demonstration teacher_certain points should be men- . . The next morning Carlos goes to his caunselor's oXice bgfote .

: .- . » : . 4 .
o j‘- S . . . . - ( ) _Engushin'rexas,
Q . PR ) 8 : . g t ) v
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i clul, Hounmﬁmﬁo umvouny w‘th m. He
+  explains thht they have baen planning to mprry rtght after
graduation, Mr. Johnson, the counselor, states that the scholar-
, ship Inokides . robm end’ board in the dorm-on campus- not
<+ snanigd students’ hountng He nkl it they can .wait until Cnrlos
"gradualws from the univeraityto marry. He aiso points gut that
It will be easier tof Carios Yo get thrpuoh school without having
, to worry ebout L3 wite. . . r
Cﬂlm loaves tive oltice torrtbly dejected, for ho knows Rpse -
won t want to. walt four years tQ marry. Her older aister married
before she was Rose's age, any her mother was aisq martied
by the time she was sixteen. Rge has badh waiting and looking
-forward to marrytnq aftdr gratfuation.

*

/

the change of a‘litetiine. \
How shouid he decide?

-~ . L
»

a

-

The gtudents were given'tt‘\is dilemma’to read and asked -

" to decide what they thought Carlo‘s should -do. They re-

r" sponded individually in writing betore the problen was dis-,

" cussed in

. defining racteristias of a dilemma:

. That is, decislons are ditﬂcult to make when two im-
: portant values (sometlmes callet lssues) of an indivi-

dual come into conflict so that only one can be satis--

fled. Some issues which are important to people have
tg, do with laws or rules, some havg to ith affeg-

w
-tion and friendship, JYhile others have t&: with be-

involve conscience or even life itself..In a dile
the individual must decide which wsﬂeﬁ
conflict he values mos& A 3

The class then discussed which’ issues mlght be in
confllcf in the Carlos,dllemma Some students felt the

4 contllct was between affection ¢Qve) for Rose and Carlos’

wn adyvancement which was |mportant in terms of re-
sponslb%'t
| #olved Carloxt keeptng his word to Rose or his chance tb
progress himself. Still other students honest]
see the conflict in values because they hqd already
decided what Carlos should do. ) '
~Before resoIvnng Carlos’ and ‘Rose's pr
teacher added another eﬁent to the learning experlence
Students were asked tp form groups of about six pr seven
members T/'te groups were to assume that Carlos and
Rose, since'they were very close td their families, wanted

«

-

Y

o his family. Other students feit #i8 issues i in-

could not «

the :

to discuss the problem with their parents. A foint family -

conterence was arranged and Carlos .and Rose with

, their parents to discuss their problem’and a possible sotu-’

tion. Each perdon in.a group ehose a role to pﬁftn the
“family conference.” '

Since some students are-either unaecuStomed to role-

. playing~or uncomforta
it helps to write gut a

of the tather might be as contrasted with the point of vnew
of the mother, or even Carlo$ and Rose. .

The role playtng situation .is rich with posstbllmes It
might be expanded to include observation and evaluation
of greup interactions. Group roles such as the gr

?w"h the role’ playing situation, -
nt of view for them to me*
The real objective of thts rote playing ekpérichcdiis to aue .
sthdent® determine tor themselves what the pomt of. view

p.

leaders, followegs or blockers cauld be explored. 1t might c

also include a discussion of feelings one gets when being
. blocked or ignored. The rotemylng sttuatton might~aiso

include a’ discussion of communication skllls and tech-

niques. fn this particular legrning experlence the main
.,objectlve for the role playlng ‘situation was to encourage

A
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+ What will'Cdrios dW He ioves Rose but this schotahhlp l.s_ﬂ\ .

~

lass. These high school students were told the ¢« <

A

L]

&t dents “to rooi& ‘Bt a d‘ﬂ’mma Fom diMerent potots 5 of

»

ot

view.” People who, have bean ldontllte(! 8 reasoning nt
Kohlbergs higher 1ovots of mokal ronsonlng (Stngo 3 and
ubovol are reportode;L better abib'to see problems trom
varlous p,olnts 0 thus e‘nabljng'them 10 evntunte the .
many ramificat ons of the s[tuatlon :

The qumtnatlon of this rote pigying: oqurlencb was tP

repert "to the class the flnal conclugion of the fam Iy

™ 4

" aske

ing honest ﬁnd keeping on&’s word. Sometiles issues; 'r'

, essence of the high level t

' voting” experience which; the studehts/seeméd fo qmoy

' meéting. Reporters for each‘grobp were asked to stale’

' whi (
filled out a@?ﬁgteet restating the argum

words.*Preferences may det

k)

what the donciugipn was’ ahd, why.-. thls conctuslop( .
reached It is mdst lmportant to ask thg “why" questl/ .
The reasons why determine the Ievp) or eom exlty of
hinking. There pre rio “right"-%or * wrong an'sgl s. What
is most" important is the lustltlcatlon *for chy, Ing one
solutlon over anothet. ' / .

Atter the role playln .axperiénce- the students were
if they would n|oy hearing«what another class had
to say about, thts sarrt ammal, Al thilpdint thé students
were exposed to a variety of stages ¢ bt :basonlng (Accord-
ing to. thlbarg tt\ls e;posure prom growth, 3 T e stu-

dents thgn read wtth the teacher. te/ script from th'rotit_er

T

.class’ round table. dtstcussfon concef‘nin the Ogtlos and

Rose dilemma. Acco;dlhg to Jaméy Hest (1971) people

prefer. their own stage of reasontng, or reaSonlng one

stage above their own With this in mind, the teacher asked

the students to choose\trom the other class dlscussfbn:the

arguments they thought were best. Studen;s then
nt i irown

e atagher(si e oflthinkt

en the students éan statq.the [
nklng in thetr own words ."-J Lo

rlos and Fose dea was

Following' is thef “'values

ingy But growth is showp W

¢ The last attivity with the !
an .evaluation by 'the studenty,

(Simon. Howg. and Kirschenbau . 1972)..

v s

oo i
. Valios Voting’

Dlrecttons Ralse your hand and wave it 4f yoy strongly
gree with thequesttons i'm about tgask. Raise your hand

o
AN .
T ..
R &
. B S
v,

.

" if you agree. Thumbs down if you disagree. Thumbs\up and
‘down if you strongly- d|sagree‘ and arms crossen.tt you

/

don t know or don't want to answer. That s ftne ’tool

1) How many of you knew what Carlos should do rtght

co

>

Au\_

~

\ " away after reading the dilemma? . . e .
2) How Qany ‘of you have not, changed your'B' ﬂlon _ ‘
since tHat time?  ’ NI v o
3) How many think Carlos should t§e (he\scaolar.shtp .
and forget ab tRbﬂe‘7 I (
4) Heéw many thjnk Rose should\tlnlsh school and then 7
tlndajeb ar Carlos’ coIIege‘7 - 270 %
5) How mapgy like pegnut butter saan|ches‘7
B) . How ‘many think Rose ‘should. joiy a WQmen“s M,’ .
< movem7Jt9 . 1 T
7) How m#ny liked hearing the other class di ussion"7 o,
‘ 4
8) How many. changed your ideas Atter hearing the
other class (Elscusston'7 . a v R
9) How many df you would have had different op|n|ons -
if you were Carlos and ose‘7 - o
10) ‘How many ot, you- ish Carlos and Rose had n

met"

’

144

[} -

."‘ \

sk
(Shetidan. 1975, pp. 26-&9 .
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. Gno ot the-o en‘%o pre odlna 3 ot lournmq

Z\' up,rlar\yoa w op'amtt phzp Kohierg's thioo®

= crlt la Ja moral dJaCu ops

Ve dents would:havo.'the opportquyﬂp cturu‘tnot

. values. This would, be" "adcomplished by choos! q fron ul .
m"‘tivos ’Kﬁd‘bta ting publicly their. vdues concerning tho 3

'

These_ &ro{sas refiact the valueq cIarchqtton. -~

ro¢ f Sidney Bimon. I ' RN

- A; Twiirpaotions ictﬁ]re flgn heard to presentdttdhs of g
y ledrniifg ®xperi th ds the two precedtng ones are: v

wiast\hbped that the stu- ¢ -

N Ilkobithls bec u we di thavb to. work, " ‘stated by f_,-
: students.r and have been dphg this sort of thing, for ’
T yeWrs,” atated y,teachers Both st tements, this writer, . -

'_ , believes, are very' positive and encduraging. For.st of all, _

’ learning can ‘and shduld be fun, If -students are involved - .,
, ‘and eryoymg thetr experi nces at schoel perhaps there will
) "pe-more carr}-ov.er i ﬁaeir personal lives than if they, are
unhappy C.al sghool mng to get out to “"do their pwn
.athlng achers’ statement-s that we have, bee'dolng i
this for y’eurs“e als yery, encouraging. Certainly, gottj )
sensittva- tpachers i g,stect.th‘rél?vant c{iscusstons and-/

\a

L

actlvmes for théir sjudelfls have been doing.many-6f thesd
_.activttldl foy yeats. Thi§ statement |Ilustrate{a final point. :
he classioom’ te¥cher is*he real expert ,and thg real
. than gent in the' lives of dents. Ihe teacher ulti-
.rhateg&%terrmnes nds is sBsponsible’ jor the* learning
experiences in the classro

. And it is thege experiences -
which help ‘to ‘sh%\pe the fives ‘and attitudes
. - -

students. _

(Susan J. "Shertdan §s superv
of the Harros«Qotmty Oentér for.the Retarded, Houston )
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R ‘-Raths Harmin, and Stmon‘

?‘f i'CIarllN_ng Values.Through

< includes:

: " Literature
oA o ~ T, ! 4
ST WIIIIamE Knngele- '
~ - and
.. - - PRilipJ. Besonen (L

gres. It is at this time that
various stages of dévelop-

d dectStqn makt.ng
cents are troubled with personal questions con-
. social emotional and intellectual

ins. Thenr lndepehdence mood instability, and sensitivity
pusb the to question their emotlonal stabnllty Their

At they may or may not be learning in school. But most
ortant to them are answers to personal questions in-
government, reltgton sex, family, morals, drugs

~ and varjous dther individual concerns.

One of education's solutions to assisting students faced
&ith.‘these problems is a process of values clarification.
Valdeﬁ clarification has become one element of the ph'ilo-
sophtcal charactertstlcs of EnghSh ‘clas'srooms- in the
modern secondary school, :

-Proponents.of values clarmcatt n have recognuzed the
d to provide studeny® with a pr
shaping their Rves, an time |when they are most in
need of, and most yulferable for constructive character
d‘relopment

vulnerable for integrating values

d obvious: opportuni
ith Epglish content. = - -

- \clarmcatlon
’ Values clatificdtion is a process whereby students have

the opportupity to examine, weigh, and reflect upon these
presstng ot(erns Simply stated, values clarmcatton is a
'seven step™ process classified into three major
categoroes—ch,oosrng prizing, and ‘acting. Choosing
(1) freely, (2) froni alternatives, and (3) after
consuderatton of consequences. Prizing involves (4) cher-
ishing or a positive feeling and (5) publtl: affirmation.
Acting focusés on (6) doing what one professes to value
*and (7) repeating this same behavior over a period of time.
the. developers and dissemi-’
nators of this partlcular valwe-theory point out that students -
also must have the option nrot to look_at theirvalues. As a
resutt” of this option, value clarification as a process is
non- threatenlng This approach to values does not suggest
that a certatn set of values must be instilled in each stu-
dent. Exactly the op‘posrte is the case. Students must be
allowed ‘o develop their own-set of values values that they
-choose, prize, and act upon.

It is the belief of the writers that students who are
lowed the opportunity to explore values questlons in'a non-
" judgmental and non- moraltzm§ way will move toward the
adoption of. universally accepted values_ These include
honesty, -truth, justice, brotherhood individual worth, and
self directign. In their behavior the students become more
. concerned and aware of self actualization and Iess charac-

English in Telas

ass to assist them in

The - English class oom perndes a most '
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WWTy—wﬁ_rC‘rﬂoWﬁn—“mm—r attarns™
‘of action. v
|t seems natural then that 'tho hlgholt lavel of teach.
ing will involve the clarificalion of wvalyes. It means that
each Engliah Teacher has_a responsibility for integratihg *
"values claritication Iinto the teaching of subject matter.
In doing 8o, the tehcher encourages the student to reflect

the dilemmas which are llluminated through the'study

Jot the pérticular.topic or unit included for instructlon.
- Elements of the deven s{ep process are systomntlcally
employed to tacilitate values claritication.

Thé. following examples of values level teaching'wer
devefoped by English teachars. These leachers ha
learned’ the process of integrating values clariticayon
into the teaching of publoct matter. For these teaohers
the practice. of toachlng at vnlues level is a daily occur-’
-rerice.

. \

.
-

. . ‘ . . -

’ ' : ] ¢
- " OurTown
Thornton Wiider .

Facts Lev&l - -
1, What award did Thornton Wilder receive for Our Town?
2S What is the tunctlon of the stage manager? '
3. Why does Dr. Gibbs scold George? .
4, In the flashback what does Emily tall George that he

* has been doing?
What happens after George orders strawberry sodas?
. Where does Gearge go on the morning olhlslweddung?
. Who is Stmon Slimsol
"How does Emily die? 3

®Nowm

)Concopts Level _ .
1. Why does thdér use a baré stage in. hus play?
2. What characteristics of human nature are revealed in
* the characters of Emily, George the Gibbs. the
Webbs? .

" One critic says that nothtng sums up the essence of'”
Wilder's philosophy in Our Town Detter than the ad-
dress of a letter sent to a Grover's Corners’ girl: “June :
Crotut, the Crofut .Farm, Grover's Corners, Sultan
County. New Hampshire. United States of America,
Continent ‘of North America, emisphere,
the Earth, the Solar System, the Universe ,the Mind
of God." What is this pilosophy? *
What attitudes toward
ed in the play?

What ideas of lite and death are presented in the
graveyard scene? .

-

Values Level
1. Conslderthe following:
_ A.]' One morning at breakfast Rebecca thbs says:
+ "Mama, do you know what | lowe most in the- -

N

ve and marrtage are present-

s

world—do you?—Money.” What do you Iove :
.. mostsin the world? \
B. ‘Mrs. Webb tells Emily that she would rather have
< her children healthy than bnght Which "would ‘
you rather be? Which uld you rather.your .
children be? Explain.’ : o
C. George‘ls talking to Emuly about{school. Hé says

* * that he thinks Emtly must Itke $c> ool. Emily re-

!Ilmmor 1075
So (
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2. Who is the nar¥ator of the stéry? .

. 3.  Why does the narrator visit Roderick Usher?
4. What are some of the symptoms of Roderick's lllness?
5. What is the relationship between Madeline. ahd

Roderick?- ~

6. What hapqehs as the. narrator, reads the Mad Trist
o qerick? N : ~ o
7. ibe what the narrator and- Roderick  see as the

. 2. THere' are various .kinds of evil:

. ;- are evident in this'story? ., * .

3 How does the igolation in the story add to the sus- .
‘pense‘7
What is symbollzpd by -the ballad “The, Haunt‘ed
Palace 7 .

5. Isthere.a climax in the story" Il so, at what polnt does o

} .itoccur? o, .

6. Whnatis the slgnltlcance ot the tall of the house in the

" L . .
1 .o - - cs
. : fe ‘
. - . " e

—ptios—Well afﬁ'ﬁ‘r?fﬁﬁfﬂ!i“ﬁﬁﬁi‘tﬁﬁ’ﬁﬁﬂmr‘!ﬂﬁ
-to go through.** What ia your definition ot school?
Geor Idea that he would ramear get married nr
Qo to agriculture scheol. It yoy had-to make n‘ﬂr\g’l:o
batween school and murrlag&. whigh would you
choosa? Why?

George ang Emily both foel a little nervous nnd doubt-
ful betore, their’ woddlng Have you ever felt uneasy

i

o

betore an Impor:ant hupponlng in your life? What was °

t? ‘ .
4. Do you agree wlth Emily that saints and, poots nw the

"only ones who ever realize life while they-live it? Are -

you “aware of liip?”" What could you do to DOComo
more gware?

5. Emlly 'says that live’ poople aro troubled trom’ mornlng
"to night. Are you troubled by anything? What things in
the past have troubled you? _ -

k |

- 'The'Fall of the. Hous# of Usher -
Edgar-Altan Poe ' .

» coe

Facts Leve! ) _— n £

‘<.

P

“1. What is the mgod that Poe sdts for 'the story in the
- . ‘opening paragrap ? h phrases particularly help
to create this mood?, S -

door pens? ‘ -
Concepts LGVeI S~ . )
1. Compare Poos descrlptlon of the house with his
description of Roo‘erlck ,
revenge, torture,
‘murder. fear, the supernatural:- insanity. Which_'types-

closlng scene?

7. it you were going to paint a picture depiclfing any part

of the story, what colors would-you select? Why?

ValuesLeveI N N

17 It you had been in .the narrator’s posltlon how would- -

you have rqacted? Have you ever tteen as horr|l|ed as
he was? " .
2. The narratort d

escrlbed hlS trlendshcp wath Roderlck
. F‘thé story. ,Alt,hou - as boys,
‘we_had/been ‘eyert intimate dssociates; yet | really
‘knew little of my ftriend.” Have you everl lelt this way

. about one of your | triends? N A
‘ you had ‘been in Roderlcks posmon and mreallzed
' Te o 1)

/



"

] «’ o -
v that you had buried your miator sive, wihill wouid V()\l

have dona? Havé you ever been in a situation wheé

you reahzed that somaething tertiblae wan happanmng

pnd did nothing aboul i1? What tinally  happuonaid?
Exprou your personal reaction to ttmrm ten or -t

* scenein the story. R
5. Write a sport story of your own daaling with the super

,‘ natural. Include at least one other type of ewvil
) L
) Fablo '
. Ralph W(\Ido Emomon ' R

The mountain and the smmrol

Had a quarrel; )

_And the former called the latter Lnttlo_ Prig.”

Bunlopleed R

“You are doubtlbss‘very bag :

But all sorts of things .and weather
. Must be takon in togethor - .

To make up a year and a sphere Co
?And | think it's no dltmce . . E .
) To occupy my place & s
R If I'm not so large,as you, *

You are not so’small as*l,

. And'not half so spry. '
sl not deny you make S
T "' LA very pretty: sqbwel track?

) Talents differ: all is well and wisely put
N (-‘.l . 11y cannet chirry forests on my back. o dely

« " . ' B . . .
. .. . N
e L. N X

\ Facts’ Leve/ .
1. Who aré the two characters sp_eakmg" i

Nelther £an you, cmckanuh o R o

. 2. * What ar& their names? : -
< . 3. Whatare they doing? ..
Concepts vae/ L Lo
B 1, What are some characterjstics of Bun? ’ '
2. Explann how the use of the fable style gdds to the *
poem. o
, 3 How are the squirrel and the mountain dmerent" -

Values Level . 3
‘Name one other poet and tell why you like his work.

\ 1.
2. What things can you do well" What thlngs are you not
: _skilled at? R AW
3. Could you lmprove on the thlngs yo“ are not sktlled at?
. How? - o
4. Do you ever put others down because you feel you

ware bqtter than they"’ ’ L

J‘.A"

'(Dr‘ KlingelL and Dr. ‘Besonen are both Assistan!’ Pro- -

- fessors of Secondary; Educatton at fh'é Untverstty of Ark§n-
, sas, Fayettevnlle y ‘

'Ralhs* Layns Harmin, Merrill, S-mpn Sudney Values 'ro
Cotumbus Ohio: Chyrles Meu-ll Pubhshlng Co.. 1966 .

J
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Classroom Values Clarification
Actlvltles

N ‘

'1.avorla F. Hutchlsop

v )
Do you have questions about reading which you would

like to see answerad in this column? iso, please _urid
them to Dr. Joanne Olson or to Dr. Laveria F. Hutchison,

- Department of Curriculum and instruction, University of.

Houston, Houston, Texas 77004. Replies appear only in
thid column, and as many of your quolllonl will be ‘an-"
swered as space and time permit. .
. o vl
Dr. Hutchison is an assistant professor at the University

of Houston. She has been an aelementary classroom

‘tedcher, and she works with undergraduate and graduate

students in university classes.

-

-

The scho
room valies c0mponont ingrade 5. 1 undorlthnd the clnl-
ropm= values system, but | would probably oxporlonco
ditfiuity trying to explain this concept to
really want my students to initially’ harn

In which | teach plans to Implomont aclass- ..

',otudontl (N
‘concept of

values claritication through several interesting activities '

that can be developed In either a group sltuation or in an -
indgpendent activity. Do you have any suggutlonl for thll
type ol actlvny? . R

-
o~

Yes l Il assist you in |dent|fy|ng two values clarlflcatlon
activities that mlght be used Jn your classroom as a group
activity or as an individual actuvuty Perhaps the most effec-
tive way to explain the values* clarification format for the

" activities is through a brief’ dt$cusston of |ts componer\ts

_(a) descrlptcon of the situation (several paragraphs are

~

stated 'to explatn the situation to the students)* (b) dcrec-
tions are provided far |nd|vudual and+group usage of the
activity: (c) several columns are: provtded for personal

'Judgment and for group1nteract|on and {d) teacher- group )

unterac!tonds provided for the purposes. of understandmg
students’ v'alues and understanding stpdents methods ¢

clarifying values You should remember that correct an- -.,

Swers do not exist, pecause there gs not an absojute control
on students values oA

Activity #1/ achor l Pot (Situa.t/on) You are a student in

' a. fifth grad class Miss Brock. your: teacher, has been
' Galled to th o:fwce on very important business. Before she—

left the room, she placed Robert in charge. '

Things go well for a while. ‘Then one of obért s trlends
tosses an eraser to a boy on the other side o'f‘the room A
girl. IS hQ' That's when it alt starts! Spon 1tems are flying
from-all sidés of the rpom:

" Robett look's'as if he doesn't know what to do. He tries

to tell theﬂboys and girls that they wilt .get into trouble..

© but the “rough housing™ continues. Soon the Iaughtng and

loud talking nsthunderous' LR N
T iEnglbhlnTonl

o
S



. the hak._ Loudly he .yells, "*Sh-h! Miss Brock is coming!”
-+ A.dead silence falls over the.roon. Everyone sits quietly

' at hls desk and pretents to be dolng work.. Miss. Brock

walks into the room and looks directly at Iftobert -“Dsd |
hear ‘a.commotion cqmlng from this room"" Robert Iooks

atherandthenatus..’.vr.-'_ -

6Directions to-the Students) Lrsted below'arethe ‘alterna-
tives avarlabl‘ to Robert In column A, rank the. aIternatlves
terms of their’ |mportance to'yoy making the most im-

portant number 1, the second smost. important: numper 20 .

: ang so on\through.number 5.
‘o No‘w get together with the other members of your group
ln colLumn B, rank the a,lternatrves ‘decided upon. by’ you
'and members of youn ‘group. TWHS ranking must . satisfy
" each membe: of thegroup and reflect the best thrnkrng of
eaeh r’nember o

Alternatives 2 ] m" Individual Group
e &7 7. . Ranking. _ Ranking
ATE o~ ~,%. -T¢ . (ColumnA) _ (Cdlumn B)
- Py L . Lo - . - N
N "Teu.Missﬁrqck: S . -

T thenoisewasn't G o . =7 YL
» Tfrombur rgoms’ s Sy S¥! C e :
3. Tell Miss Brock ' . S T ’
. -, + exactly what happened — i

' 3. Say nothing!
(R‘)ert is Miss
- Brock’s “"pet’'so. *
he wonthave T

. to admit anyfhmg )
4. Just say everythlng‘ .

IS alrrlght y

’ Say that there had
. butthat # wasn't ‘ o -

been a little noise,

reaIIy anyone 'sfault.

Actlvity #ZIWhat Should ‘| Do? (Sltuatlon) Tommy and
Frank were hot ‘and tlred from playing stick ball. Tommy's

mother had gsven him 50¢ for refreshments at the corner
store. Tommy and Frank' decided to use the money and

hoppedaoh their bikes for a quick ride to the store. Frank
. decided Yat he wanted a popsicle which was priced 20¢ .
_and Tommy> $ a soft drink which was priced 25¢.

~Taking the monéy -carefully out of ‘his pocket, Tommy
counted out the 50¢ and gave it tq the young man- at the
(counter.’ The young man at ‘the ¢ ume/qulckly returned
15¢ to Tommy and turned; away
tomer. What should Tommy do?

(D:rectlons to the Students) Sam as@bove

- Alternatrve‘s lndrwdual Group,
> Ranking Ranking
(Column A) (Column B)

1t Ret!n the money .-

wait on’ another cus-

ately. - — S
2. Saynothingand °*
keep _tr‘;;g money

for himself.

Tell his'pélrents. -
4 . Tell Frank and .
divide,the money

Aruitoxt provided by Eic:

Robeﬂ walks toward the\deo[ He Iooks out qnd dowh

" 5. Keep the money ; : I

Ry

* . comrhunity as*a whole

~ what slow, thesg accepted rules were adequate guidance .-
“for mang most decisions. Today, f\owever mobility, new ..

" and place it in , .
* ‘a community pro;ect s ' o
coIIectrOn s

) B
- Hints to Remember Ja). These actlvmes may be adapted .
’ '-to varloussltuatlons (b)- You should not. force -

cprrec‘(
‘answers for this.type .of activity.. {c) -Y6u. should evaIuate
each student's responses‘indrvrdually and carefully'

v o

. .

'Th'e ﬁilesti'o :
The Value

of Values—
of QuestiOns '-

a . - M

Pat Bouchette Farley

* Values clarification, moral drIemmas. declsron maklng, .

moral education—these. tegns and others with similar
meanings -appear with rncreaslng regularlty in professrona|
journalg, school curricula,’ and agen'da for teacher inser-
vice training. In the dfrticle,
Sages Fear to Tread; David Purpel-and Kevin Ryan say,
“The moral ‘education of chitdren is one of the school’s

"oldest missions”and one of our newest fads.” In the past,

moral education was incidental; the teacher, servir:rg as a
model for student behhvtor knew .’ rlght from wrong” and
adm

set o by parents, teacher, and the,

her the pace. of life; was some-

Nrules: agreed p

expérience, constant chanqe‘ and expo‘sure to a myriad

“Moral Education: Where

.
~

e

-

shed students w% dared to question aYather rigid - -

of vrewpornts otten p|ace undrwdualé m personal dllemmas .

which can best be solved by process rather than rule. This

-process is the ablllty to questlon look at several-solutions,
weigh the -Bonsequences of each decision, and decide .

the best solytion based on current information and per- "’

_sonal vaIues Teaching: tRis _process, then,.is a prime re-
. ponsnbrlrty of the teacher, and the key tgfteachrng the

process is the instructor’s skill in quest|on|ng strategles
Teachers fnust first Iearn to ask opén- ended' questions
which allow ‘students to express their.opinions honestly. A
question such as “Do you think false advertrsrng IS<
wrong?" has two possible answers, “'Yes™ or No.” Unless
students vqunteer reasons for their answers, the discus-

sion stops until the teacher asks another questlon Tore-’

phrase the question in this way, “What is wrong with false
advertising?’, would probably strmulate a better discus-
sion, but-an attitude |§bullt into the questlon and aIthough

" the teacher may want all students to think false advertis-_ :-

»F

- achance to,hear what others believe.
If students are given this freedom to expres, exactly_

ing wrong, the c1as’s has been told what to believe,-and
there is every chance that students who have other opin-
ions W
Suppose, however, the teacher asks, "How do someof

" you feel ab@t false advertising?'” Here, all students ¢an’ _

express opinions with no preconceived notlons as to the
“correct” answer. This question prbvrdes “for all student
opinions to be expressed and gives members of the cl

what they think, teachers are obligated to ask questions
that elicit reasons for opinions. When students must sup-
port their feelings and aftitudes, they sometimes become

N v v b o 81
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ill remain quiet and stop-listening to the discussion..

-



. aware that they believe somethlng but do not know what

"/, lgads them to’ think -in such a way. On'thé other’hand;

shquld they be able to’ suppart their beliefs adequately,

-then the class members" have the benefit of other}new—

points and.as a result-may look at their own opinions in a

+ . - hew light. This kind ofsdiscussion stimulates students to

= .broaden their knowledge and reaffirmh.or queéﬂﬁ— thieir

i own oplnlons Through this process character growth may
occm ina natural way.

A thlrd skill necesSary for the lteacher who asks open .
.questk)ns and: -requires reasons’is the ability to Ilsten ae-
-+ tively t0 studeat responses. According to. Carl Rogers and

- Richard Farson, active listening is hearing all that a person
says and al§o appreciating both the meaning and feeling
behind what is being said. They regard active_listening

as a way of bringing about change in people. To listen in .,

. " this fashion takes a- great deal of practice. Teachers mfust
. train themseives to rephrase the message,. accept what
they hear without condemnmg, and cIarlfy any misunder-

e - standings in meanlng It teachers listen in thls way; stu- - .|

dents begin to teet-accepted as responslble people whose
oplnlons are valued and generally they learn to look at
thélr opinions and reasqnlng much mote critically: before
speaklng When this happens a dlscussmn Ieaves the
superficial stage ‘and becomes an honest exchange “Re-
sponses such- “You know that's wiong,” “Where did
you ever get such an idea,” or
~ thinks: that," inhibit’ character growth and cause studehts
' to give dishonest answers which “‘glease the teacher” and
" preverit ridicule or punishment.. Real listening takes skill

»

a

- and courage, but when.dealing with moral issues both are '

. necessa'ry,'otherwise teachers may yield to the tempta-

<

. delay or even prevent moral development in their students.

As teachers become adept at questioning, moral educa- .

tion €an become an integral part of the course content.
All disciplines ‘offer opportunities for clarifying values and
decision making, but the English class seems almost
ideal for this purpose. Since students read literary pieces
pased ‘on conflicts which create moral dilemmas, and it
it can be assumed that the literature studied is selected
because it is approprlate for certWh age groups, then the
‘conflicts involved would probably be problems that stu-
dents have already faced or may meet at any moment. In
dlscussung any conflict, teachers may use a series of
questions such as this adaptatlon from the Hilda Taba

Teachmg Strategies Program: /\/ﬁ

“How do you thlnk Huck Finn felt when Miss Watson
_ constantly fussed at him?"’

““*Why do you thrnk he feit that way?" )
“What do soﬂ§ of thie rest of you thlnk"' R
“Why do you think he felt mad hurt, sad, etc?”
v Why do you think Miss Watson plcked at him?”
* Why would she do that?”
“How do you think she feit?”
*“Why do you say that?" /

a

can relate the incident to students by asking:
“Have any of you had a s ilar experience or has
- someone you know experie ed somethlng Ilke thls'7"

Gpaz )
ERIC

Aruitoxt provided by Eic:

“Don’t be sully. nobody -

tlon to teach their own values and attltudes and thus,

""From this discussion of an incidept in a novel; the teacher . -
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deqts are reluctant to relate their own experlences )
Thls line of questioning .can help students see haw both
people in a conflict feel and why they felt and reacted. -as-
they did. This not only clarifies their gwn feellngs, but gives
‘the entire class a look at both sides of an issue and some

.of the reasdns that a confllct sstuatlon develops -

Flnally. the teachér would want»students to begin to. see
aIternatlves by questlonlng studeltts in this manner:

‘Wha{,are SOme other ways Huck ‘could have re;

. acted?" - . S

“What would happen if he did that""
“What leads you to’thlnk that .would be the result?" ,
‘‘What, are‘ some other thlngs he could have done?”

' (Always carry any answer through to results and reasons. )

At this point the teacher could usé roje play; small'group

-discussions, 'hypothetical situations, or. any number of

activities to arrive a} a “best” decision. For the sake of .

brevity, let us assume that the teacher continues the class

dlscussnon.- The questions would sound somethlng like

this: . . o

““After hearing several 'different'things Huck’ could
have done, what do you consider to be the. best action
- he could have taken?” ) - .

" “Why do you thlnk that is best""

- What do some of the rest of you think?"’

. (Again, go through consequences or results and'reasons.)

Teachers who learn to use the process of questioning

" not only equip- themselves with a method for handling

moral education in the classroom, but they, give their stu--
dents a pattern to follow when conflicts arise and no_par-
ent or teacher is there to guude them. < .

* (Ms. Farley is Coordlnator of Secondary En”gllsh in the
Spring Branch Independent School District, Houston.)
/“'. )
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- Choices, ,Consequences,
and Compositions

i --*‘Sandy Stevens .

-

°

“Why shduldnt | smoke pot"" A can of beer? v

these questlohs and many more which challenge t e basic
vaiues of many individuals, including teachers and, parents,
@re confrontung,students right now.

Whije. many teachers assign comgosition topics-suc
"My Summer Vacation” and “How to Study for a"ﬂa
students are faced wnth d|sturb|ng questlons that the class-
room chooses to |gnor Ask most English students what .

their least 'favorite actuvrty in class is and the answer is
k Iikely' to be “‘writing compositions.” And it's Easy to under-

S,

d this lack of interest when one realifes how little
' those asslgned composrtton topics reIate the lives of
students. -

How then can the English teacher find topics which
thirty students,. each with. widely divergent interests, find
relevant? Perhaps the answer can be found in topics which
glve them ~an opportunity.for self- examination and' reflec-.
tion. Teenagers have |ust dlscovered themselves as.indi-

\uals and often find that discovery a fascinating one.
So it is, for most, fun to write dbout those inner feelings.

Adoldgcence is a time" of critical self-awareness. New
ideas and new emotions are bombarding each student.
“*Who am |?" “What is important tog-n_e?'f “"What pattern
will my life take?" Thes d many other questions can
_only be answered by } dividua ho hgve identified their
‘system of values: For those withoi! values, the answers
cannot be found. Life assumeés little Yirection or purpose.’
So, by providing' students an opportunity to clarify values

iccomplishing twor
goals srmultaneodsly—-glvung studentd a chance to know

' thems Ives better and at the same time heIp|ng them to

r|t|ng skills through-an age- -old technlque known

Loui$ €. Raths, jney B, Simopn, and others in_the field
now known as values ification have developed a series -,
of - strategies deslgned to, aid students in clarifying their
values These Strategies appear in a wide variety of paper-

. backs now available to the classroom teacher. Most of the
" strategies adapt ef:ly to composition topics. ,Values
Claritication: A Handbook of Practical - Strategies for
-Teachers and Students by Sidney B. Simon, Leland W.
H ( aum, Composition for, Per-
sonal Growth by Robert C. Hawley, 8idney B. Simon, and

a .
~

/
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D, D Brltton and Clanfylng Vaf@fes Through'Subiect Mat-

ter by Merrill. -Harmln Howard Kirschenbaum, and Sidn

8. Slmqtg}e justia few that address themselves pnm,ar?%

to guiding students in the clarlflcatlon of"values but whic
work easily nt eaching the basic skill of wrutlng N N

™y One thing important to the success of: values cIar|f|ca-

* tion through compaosition is establlshrng a. sense of - trust
between students and teacher. Studentssmust if}eel fre6.to
éxpress themselves openly with no fear ofwdlcule It is,.
- therefore, impossible to grade the content of these
composmo‘r'& and at the same time accomnush ‘the goafls: “
- of clarifying. valdes. Studpnts would soon be expressing '
"beliefs they think th? teacher would like to hear, ‘rather
than - expressing pel As tq gradtng the/

w

sonal feell i
»- mechanics off the composutton 4s far better tg make L

' correctloﬁs and suggestions with the aim of i |mprovung sub-,

" sequent papers rather- than with the aim of as.sugnlng a,

.. grade. If a teacher does choose to grade the mechan- -

- -ics of the paper. it is ﬁ'nperatlve that students understand
that their values.are not being.graded. - { .

*-The folfowung suggestions, .used- with an elghth grade -

-English cIass. can be adapted -to -any grade level. The
important’ point-to note is that‘in each one, Students ve !
been drawn into the subject in a decnston making

- - Choosing those things” most.important to them forces .
stud&ts to consider sorre\v_elr)/ﬂgtlc value-laden ques- ., ' v

‘tions. What are those impdortant: things? Why are tlley ’
important tocme? Do they reflect the kind of life | want to

be living? - - - o R

In this strategy the teacher says: A dangerous hurri-
.cane is approaching your home. Wingg3of well over one
hundred miles an hour have been g kaMore impor-
" tantly, though, such high'tide$ and hejg fs are expect-.
ed that your area is being evacuated to hi§#or ground. The
rest of your famiy as well as your pets wTII be evacuated.
Foed and other necessities of: life wulf be provudqp for you o
in the evacuation shelter., | ri-addition you erI be allowed to
carry three things wuth ou. The three thlngs you choose
to take must be smaII'enough for you' tq carry slnce space

in the shelter is limited."” e g

2

‘ After the students have rnade thetr choices, they ares )
asked to writé a Short composition oytlining what they are
taking and explalntng why: They should consider the fol-
lowing questions in their paper: (1)’ Would my Itfe change
any without these? (2) If so, how woéuld it change
Would | consider the change harmful?
The next strategy. might feed to be
prior to the writing to allow students an opp )
‘some thinking beforehand. The teadher asks the students
iR back over théir entiré¥lives. From aII those experi-
S, they ‘choose on they cqfnstder the most per-

N

~ The foIIowmg day the teacher says, "“In a ‘aragraph'
Bp are to. descrtbe the most nearly perfect day of your
Ilfe Go into as much detail as you can remember—smells,
nds, etc. Describe the entire day from “morning till
nlght,‘if possible. After the description is complete con-
sider the following questions in a subsequent.paragraph: -
(1) What made your day so perfect? (2) Did your perfect
day stem ’from something you did, or were others réspon-
, sible? (3) Qp you think you can be that happ in? (4)
What €an you do so that ‘pne-day tn-the fut r‘e you-can be
as happy as yourpastexperience?
« This final strategy is b_ased on a mythology unit fa. ht

El{lé‘i e - 18

Aruitoxt provided by Eic:
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in elghth grade’ Engllsh Most Ilf,erature units lend them- .
selves easily to composmon topics, that allow. students
to cIar|fy their values. * : LA

The teachér says to the students' “Imagine yourseIf
ltvirg in Greece at the time Olymplan ‘gods were wor- v
shlpped us, as was his cuystom, -has Chesen o visit the
- earth in g human form. @ecause you were klnd to him, and
not-knowing he was a god,,offered to share your food, he
has decided -to reward you, Aft'er revealing.. h;msg}( as
‘the_rulef of Mount Olympus he ffers. three ,ggfts from
- whith .,you may choose one. The ts,gre: {n Enough .
gold- and silver ta make you fhe hche&; mas in;Greece; '
- (2) 1nteII|gence to make you a genius far'superior to any"
knawn schofar or (3) the povger to become .a king T I|ng
not’just ane city- state ‘but all of the ancient world.” - 2

Ask’ students\te\wrlte a paragraph explatnlng heir
In the paragraph; they should consider these
questions: (1) What would be.the" first thlng I would do, *

ML L0 (2) What would |'do for.mys_elf? (3) What wduld .
“1'do for the Greék society?: ‘Wauld } advance their cuvnllza-
tion, or,make life more éomfortable ¢ (4) How would I
want p&ople totreat me? 3- }f : S d LN

These sulg stiong a a Q,thé many others which can

N be'fgund |n thé a&‘ove mentioned: books may be the key
not onIy to makmg compaosition more enjoyable fof Stus
dents,tbut also to aIIowung them an opportunlty to sort out *

thetrva?ues T e,
" ce : "!\ . . N ‘,." N '37 B
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.From Pulp t-o Gold " / {.*' . " response.” Figure 1 depicts .a graphic ‘representation . of

..~ how the valuing process provides a catharsls for: lntegrat- :

. . or . | . o | |ng experlence for students s " W : et
. - R . . o ': . * . Lo
Usi g the Ne aper: ) TR Y Figure 1™ | S .
. ) e . , L8 ro Valumg asaCatgarsls - i .
’ ; ] E . . . :
< ° r valu 9 : ) T e bléckages] - o\ cogmtlve o . .
e ' : " - Bxperience }loadings 'signlllcént “kevaluing-»-gonfluence
‘ -2 ‘ S, - L SR _cognmve leafning atfective |- C,
s Judlth Premazon SR g * / base 4 '

a .

"Expertences conslst ‘of -a ‘person’ soresponses to the

Scene 1: Departmental meetmg in Typlca/ ngh School
,u’mverse at a glven moment. How a:gerson percelves this

leld Teacher: i do fine wish the kids who want to lgarn. _ % universe is constrained by that individual's cognitive sup- °
~But | havle a couple of students in"every class who always . . port system, blocKages and loadings. [n order to progress
.answer | dont know™ regardless Of what IV ask them. . from an experience to significant Iearnlng the experience .
What de you do with them?. ’ “’;,«.. ‘ o ) -must be meaningful. The type of mean;ngful learning dis-
cussed here involves an lndlvldual $ cognitive system. .
_.ﬁog::&m"‘r::gﬁor:se'g:r l?;ﬁ;;??;::‘d?.?;;e:fi:zi - Ausubel, cognifive psychologist, States that logical
the answer.” It might mean, “| don’t care.” It might miean, meaningfulness is a property of the matehal to be learned,
..' m thinking about much.mare important thnngs 50 bug - N e.g. the relatlonshlp between a new item to be learned and .
off I'm not sharing those thlngs wuth you!” . relevant items in the cognltrve structure must be non arbj- .
) h ™ trary and congain:the quality of substantiveness. Thi§
"-'“ ¢ % ' oL Ioglcal meanlngfulness suggests only that. the experience
Scene 2 7980’79’3/0 ge in Typlcal H’ﬁChOO/ o « - could be related td human learning capablllty Meaningful

learnlng, however, also means. that the experience must

Tmlo ‘Teacher: | \gvalked by your class at second perrod
"be ‘understandable by a particular hyman belng, e.g. the

todayq and the students re‘ally were busy.AThey seemed’'so
Involved In whatever you were dorng in there. It was kind learner could make it:meaningful if he wanted to. Thus in
ot notsy though Ry C. ) . ‘ order for learning to be meaningfui regardmg the indivi-
' v i S dual’s cognitive system Ausubel states that three condi-
" tions hold: (1) The expérience itsélf must be relatable to
© some hypothetlcal cognitive structure |n amgnarbitrary and *

substantive tashion, (2) The learner must possess relevant

Tommy Toachor, It really was a great session. The stu-
"dents were mvolved with an actuvuty to_help. them T<now
themselves’ better. | always seem to have good luck with

student participation du_ring_th‘eseskinds of sessions. . - R _"“‘f ldeas to which to-relate the material, and (3) The learner
. o o <. " must possess the intent to relate these ‘ideas to cognmve
Tmlo Teacher: 1l agree the students were |nvolved all structure in a- nonarbitrary and'substantive fashion. B

right, but with the curriculum we"havgto cover-how da.you
find time for those fun activities? really feel ac&ountable
" for my students knowing the course content. After all, the,
teacher they get nexjgsemester will expect them to know R
certain things. | just wouldnt feel profesSIonaI if 1 drdnt \ -

\
b3

- A studen\Q. “l don’t know™ response may be emitted,
e ‘then, as a r&sult of the first constraint uponjexperience—
. . an-inadequate cognitive support system. This would mean
== ""* that a particular learner -either has confronted an illogical
task, a task for which he held no relevant ideas ypon ’
which to relate the task, or a task he had no |ntent|on of

-cover them in class.. -
; _relating to-his.cognitive structure.
ese two brief scenes provnde a basis for three princi- © " Other ~constraints upon experlences as they progress:
=Eg)roblems in our schools oday The first’ problem s . otoward a confluent.experience for.an individual are block-
based on the misconception tRat all worthwhile activities 41 ] ages and loadings. Blockages are described by Brown as
conducted in classrooms attempt to involve stadents in ) the underlylng basis of human experlence They are the
searches for “right” answers to questions. The second - concerns and needs, both fundamental and personal for
mtsconceptlon prevalent in our schools allows teachers tq " any individual. Loadings are the affective aspects of all
take at face value student responses like, “'l don’t know.” learning fasks which may enrich personal meanlng
The third misconception is the fallure of teaching person- When these three .constraints have been dealt with by
riel to take into account those thlngs which block student ' the individual learner,’ slgmflcant learning can occur. %:,
learning—student needs and/or concerns. . . What probably exists for the Jndugldual learner at this time, )
- In this article the author presents a procedure for devel- ) however, .is a state of dlscomfdrt or disinterest because -
“oping student awareness of self which teads to student " -cognitive learning. and affective learning, as experienced
~ choice which culminates in students"a'ccepting responsi- 2 by the learning task, have not been integrated. This is not
' brllty for their own-learning. No revolutionary concepts ‘to say that some learners may, by chance, have integrated
are going to be described. Rather, the author will describe - the experrencé What is being suggested is that the valuing *
procedural examptes of the process being described, process .is the oetharsns for integrating an experience for
‘namely go place current’theories into a whole, to assert .an individ ,learner, and-when this process is planned
that the wWhole:is indeed greater than the su‘m of its parts, . for by the :Je{agher and engaged in by the learner, the learn-~
and to encourage the reader to experience the ]oy of con- ) er has had a confiuent experience. The valuing process
fluence. affords an-individual the chance to personalize a learnnng
. “Let’s return to the first scene which related the frustra- experience. “Here are the facts and-concepts,” he says
tions of a teacher in dealing. with the student response, - & to hunselt. “wlfatsmear_llng do they have for me?” When
"l don't know,” and some possnble lnterpretatlons of that ' the meaning becomes _internalized for a given learner, he
. . . . ' - [ . . -~ . “
Summer 1975 . . - . e . -85
o S 17 SR

Aruitoxt provided by Eic:



E

«. "I don't care.

R . , .
has experienced confluence. . :

Let’s. return again to the [ don’t know” student re-
- sponse. The second possible |nterpretat|on suggested was,

experience is directed toward student acquisition of facts
and conéepts? An individual can discover a great deal to
care about if the facts and concepts he acquires directly
te to him. ‘It is the valuing experlence a learner en-
gages?m that facllitates the progress from facts -and con-
cgp}s acquisition to relevance. - -,
‘But what about_ the' third possible interpretation of the

| dont know" Jesponse'7 How can the valuing experience

Jpossibly help a learner who is preoccupied with such -
aclivities as gazmg out of the window, resting head on
*desk, and readrng other materials, etc., rather than those
specified by the teacher?. Whatever the activity {or appér-
ent lack of. activity) an rndlvldual is engaged in, it must be
important to him at thdt' moment. JEven if such activity is,
“for all intents and purposes .an avondance type of behavior,
for some reason that behavror has more valence for an
individual than any other behavior-ih his repertonre at that :
moment. Valunng activities allow the téacher to, change the

" pace, examine with a learner how the’ actlvity he is en-

I_~edures and content must appear to be r‘elevant to each :

.gaged in is important to him—more important in capturmg
his interest than the planned-class activities..

What about the second  scene? The author's response ’

is a simple question, “How can you not prflde time for
students to bécome excited as their newly acquired” mtor-
mation becomes relevant for each of them?"

When teachers provide time for valding activities, they
motivate their, students by making learning relevant for
|nd|vndual learners. Thus experlence evolvés into signifi- ¢
cante Iearnlng and becomes a confluent experience for
Iearners S ’

What is there to care about if all learning ¥

-

o

@

How then does a teacher communlcate to a stud@!ttﬂ

that hetis a legitimate. object-of Iearmng'7 Classroom pro-»

student. Af impossible task? No! The daily n&rspaper pro-

-vides an excgllent resource for instruction to_meet this .

chaIlenge The information which appears in: the news-
paper is relevant in terms of immediacy. The mformgwn

_ can. also be refevant for each student. As.studehts react

- or editorial. The student then is asked to’ identify those .

to various parts of the paper; valuable responses can be
shared-among students and between students and teacher.

For example, a teacher might ask each student'to select
-any portion of a snngle issue of a ngwspaper which pro-
vokes .a personaI reaction. Students may seleot from such
items as a comic strip, an editorial, @a human lnteresL

story, or an advertisement. Next, each student may be
. asked to share with his peérs the reasons the portion h€-
- selected meant something to him. ‘Oral commaunication .is

enhanced, but more important, the student develops
awareness of hlmself as he reacts to the portion he select-
"ed. The teacher may then ask the student to write in
response to this awareness procedure, "What | learned
about myself as the result of my experience today.”
» Values relatetdJo personal attributes nray be explored
in a similar manner\A teacher may ask each ‘student to
select from the newspaper any article which he feels re-
veals personal attributes—an article, comnc strip column,

_attributes in order to develop awareness of his own values
“related to these attributes. The teacher then makes a com-
posite list of the attributes identified by the students, or
grouﬁs of stutdents might compile such a list. Given t'his

S L _ , .

N
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set of attribu_te‘s eagh stu

.in the allotted amount. This activity might be extended,

N R -

nt places himself on a continu-

um the extremities of Which identify the attribute and its
antohym. For example, one article. might have featured a .
fireman who participated in a brave act. of rescue. Thus
brave wouId appear on the accumulated list. Each student

would make a contlnuum: .

brave . \ coward

and place an X where he percerves hnmself |n reIatlon to
this attribute. Along with developing. awareness of self he
develops vocabuIary skills, e.g. designating the_antonym. -
The teacher can then ask the student to explore oraIIy in
groups whether bravery is a desirable attrnbute As’ dif-.
ferences of opinion are stated and varying circumstances
are related, students are considering their, positions: re-
garding bravery and welghmg the. consequenCes of various
positions related to bravery The: student may achieve con--
fluence by writing a narrative in’ which a character‘is in-
volved in- a situation which requires either a brave or
cowardly action. Then as the learner confronts historical
andior flCtlonal characteré his reactlons tqs their bra.ve or

‘cowardly deeds are personal becausé hé has examined

his 6Wq position related-)to this attribute. A different assign-

‘mgnt might be to ask each student to.jmagine himself in

the. sntuatnon in. which .the brave individual found himself..
Stu'dents Lcouid rote p|ay the sntuatlon ‘with the understand-
ing thal the outcome might be totalty cﬁt;erent from the
newspaper |ncndent : o

Another strategy for clarifying .student vaIues using the
newspaper requires students fo select a human intgrest
story and relate that story to a group of peers. Students.in-
each group determine what set of values.the person in-

‘volved in the story might possess to act as he did. The

teacher asks a spokesman from each group.to share the
group’s findings with the entire class. A discussion then“

. follows which asks students to explore how they know, tha

values thé persons possessed .Students then realize that .
one.cntenon%or avalue is that it requires action.

A mathematics teacher might give each student an
imaginary sum of money to purchase anything he desires
that is advertised in the newspaper .The student must
obviously use mathematic Skl||S for purchasnng items with- '

however, to a'valuing experience. Students could be asked
to- share reasons for selecting the. items they purchased

“ throdgh the newspaper.

Placing priorities while con,sndermg a glven set of items
is a legijtimate activity in value clarification. Students :
could be asked tosperuse the front page- of a newspaper.
The teacher might ask thém if they ‘would arrangé the
front page in the same way the editors did. If they would
change the position of the lead articles, or omit’ sdme to
inclidd other hews on the front page, then they would,
in effect, be revealing values different from the editors
who -arranged the makeup on the front page. Discussion
would follow-to help students supply reasons ‘why they,
would or would not make changes.

Cértain columns which appear reguIarl?}m newspapers
reveal values and attitudes of the general public. Advice
to the loveldrn columns, for instance, often reflect conflict
of values which the students can identity and react to.
The conflict may-be within a certain individual or between-
the individual and the values of society. These discussions °

. .
.
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- can be livdly and lead to written activities, socio-dramias,
- ogpictorial accounts. Latters to the editors often reflect the
concprns of the genergl publlc Our eoncerns reveal our
- values. Students can acide whether their concerns are
R:similar to-or dlfteren’t om those’ expressed in the letters.
Obituary columns are also a source for enabling students
‘to become aware “of their own values. Certalnly many of
the most prized values we hold relate to life and death
. Fears and asplr'atlons of students can be verballze d
‘students Gan'be led to write their own obituaries which
would reveal the kinds of things which are lmportant to__
_them. 5. .
Making mvestments using the flnanmal section™ of the
" fiewspaper provrdes interesting mathematics activities,
. and activities in economics classes also can be generated
from this section! Awareness of oneself as a rxjk taker,
for example. ¢an often be revealed by’ the type of trans-
actions a person will make. This awareness can be devel-
oped further by the teacher providing situations inliterature.
where char%ﬁters have been faced with sutuatlons which
required taking' risks.. Characters canlthen ‘be analyzed
accordlng to their willingnéss to encounter situations, which
require them to take risks..Confluence can be, achieved
- for students by role playing situatigns whlch demand vary-
ing degrees of.risk taking. They ¢
'sensé of cd’mfort or dlscomf(ort

& >
-

wrlttenact:vuty : S TR

News stories gften feature confrontatlons which’ result'

in death. Values related to the life of individuals provide
ny. opportunltles for value clarification actuvutles Stu-
can be asked, “‘Under what circumstances would

Ly ke the life of angther human being?” “fs there any’

cause which would urge you to fight to the point of death?” -
-Discussions of this kind can be culminated in short story »

writing, play writing, and socro-drama The use ot language
to incite or stimulate action on the part of certain groups
of people can be examined. Many stituations could be

devised to motivate students to write letters, uslng this -

type of Ianguage and at the same time they can be devel-
oping théir competency in letter wrlt|ng (‘ )
These examptes of using the newspaper to dévelop stu-
dent awareness of values Ieadlng to value clarification
and ultim'ately to, confluent learning for students should
. serve to whet the imagination of teachers .to experiment
. with the newspaper as a relevant, inexpensive source-for
"involving students in class activitles. Results of such ac-
Aivities are stimulating for sfudents and gratifying for
teachers. Thb teacher role as a facilitator for,pupil learning
in its grangest sense can be realized. Pulp becomeés trans-
formed into golden opportunltles for all participants-in
Iearnlng . .

Premazon is ‘Vice'Prinoipal for Instuction at the

{Dr.
Magnet ngh‘ School for the Englneerlng Professnons.
Houston Yoo _ .
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New From NCTE. ..
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»
"Any perceptive teacher has obs ved that adolescents

are’ attempting to. devel'op values i§ a comfusing- world. "
This is the comment of two teacher

ry schools, just published by the National 'Council of
. Teachers .of English. “A}hematlc approach,” say Sylvia
Spann and Mary Beth Culp,.is "‘the"most practical
approach” to involving students with English because it
““'gives them dn opportunity tointegrate all of th uage
arts ln relation to a theme or a problem as thg doin real
life.” R . :

‘Sparin / nd Culp. of the University of South Alabama,
are coclairs of an NCTE committee whichfover the past

", two’yeals has collected, classroom-tested teaching units

that range from aging to the search for self;
i . mefia and the representation of life to the
»"individual. nsEIence 4s. established authorlty Besides
editors Spanh ahd Culp, thirteen teachers bring their varied
experiences and per§pect‘Ves to this collection. .
The ufits are designed to involve students in “question-
ing, reflecting, probing, wondering, and sometimes rebel-
ling"- as they use-the language arts “for eX loring the
problems and questions inherekt in the hum condltron ’
- Each, unit opens.with teac}:)ef\co ents abou} how the unit .

" was evoIved and modified\through\classroom expen,ence
an overview, and®a skefch of |ts
which individual t8acher
specmcs The lesson
deslgned to be expan

Suggested teachlng materials and supplemental read-
ings offer teachers ‘a basis on which to build with their
own ideas. The units are activity-oriented. Contrlbutors

offer suggestions for evaluation which users cé"ﬁ modlfy

who have developed |
a set af humanistically oriented thematic units for second-

.

neraI ob]ectlves' to

to fit their own spécific ogurse aims. TOplCS of the flfteen .

UnltS

How to Eat a Poem An lntroductlon to Poetry
Poets on Work

-t

hd

Culture Qutside the Metropolitan Museum or, Butter- .y

.inilk, Moonshine, and Turnip Greens .
The Spedking Voice and the Search for Selt .
iy Think 1 Saw a Theme: An Introduction to Filmmaking

“it's the Real Thingl (Isn't |t‘7) Media and the Repre- °

sentation of Life - 2
Death: A Lively Experience
Utopia: Dream or Reality? )
The Hero as “Super” Min ' -

A Moral Dilemma: Indjvidual Conscience Versus
Established Authority - 3 ]

Grow Old Along With Me o

You and the Family ' s

. Out of the. Cauldron, Into the Classroqm The WorId
of the Qccult «

Encounter: A Unit on Sports Literature

The Ruture Arrives Before the Present Ha

87
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iy thematicknits are published.in loose-leaf format ] copyreaders and manu(scrlpt edltors have been careful,

which alows for addition of the individual teacher's own . and sometimes in business letters and political Speéches

materials.” A grant from the Research Committee of the - But it seldom occurs in fir fts ot anythmg, and stu-

University of South Alabama helped the editbrs initiate she ) dents ‘should be told that §f's a fimal and superflclal step,

project... ) 3 ‘ not the important part of w iting. L -
' ‘ "’Protfably the resolution 't Keep ‘American society

' 'Themanc Units. in Teachlng Eng//sh and lhe manities. . :
» I fi ! ff .
Sylvia Spann and Mary Se e “and the NCTE | rom usmg anguage differences ast a way of keeping -

. . people ° tin their place,” but good téachmg will explain to_
— - Committee on -Thematic Units. 208 \ages 3-hole students that prestl e is the only thlng that makes:one

. ?:g‘:he‘zcseheseetsg's prhag;'é m";:ﬁgf: 3:22 ;'g?grsézg . dialect bejter than anotﬁer—then the students can make
’ Pl » PO-E, - v PR ) th n choices. When swe teach a though one kind of ™
. No. 53720. Three-hole punched sheets, plastic wrapped, oir own Choices. M ete s though o "

.+ language is “rlght, . another “wromg,” we re teachlng
no.binder—price, $4. 95_ ‘NCTE members, $4.50. (NGTE « - lot of students to desgise themselves, and doing Ve/ry
,'-" ) ‘StOCK No. P3739 S : > . Z T little about helping them advance economically. People'
S : b/ - L B are kept out of jobs fiot begause of their dialects Ju
A . ;ause ot their skin colors and their home bac_zkgrounds
. . 0 say otherwise is pfobably to decelve : o .
%comments On StUdents nght ' -Another mlsundegtandl j conce[ns dwersnty The
to The" Own Language ! regolution deesn’t say, of course, that we should encour-
age dwersnty, just that we shouldnt diScourage it, and -
. . . . * . there's not much. |Ike|lh00d that dlffbrences will grow.
v, El.lsabeth McPherson S D . = - greater..On" the contrary. radlo film °and teIegrsron move .
S N ‘ e \-' .. us-all toward soundingalike. * " - e
) R S ) z:"’ .. ﬁlnally, it 'séemns self-evidént that people deallhg in. /.
- The Conference on Cdllege CompOSmon and Commurh- o ,~ : ajmguage should know a Iqt about the nature of language. .-
cation resolution, passed fast spring, and’ endorse‘d ina . e nfortunately, most English teachiers are, trained in the .
< sllghtly different| version by NCTE in November’ 1974, -0 hature of literature—miuch as,|though math teachers "
. ,/won't be wort mych unless it comes out of the conference » ‘studied nothing but Aristotelean logres . - - g
. and into the clgbsroom. The CCCC reslolutlon' for those - e If we can all gbLbet;er trainingin the nature ofﬁnguagi
PREN ohaven't's nit, reads . . ° < ‘dnd dlaleczs understand the NCTB CCCC resolutions as -
\“71 T Lt statements-we must live up to, ‘and really Heginh accepting
We affirm the students right to their oWn_ pat- " .- ourstudents’ dialects without criy cism, we can.getdown to
. terns and varieties of language—the dlalegts fo " the reab business of writing: we can deal with distortion,
their own nurture or whatever diglectsdfi; . fallaCy, siéint and tone. We can held students organize -
: they f|nd\the|r own identity and style. Lan age - - their ideag, support their general statements with specific
.. scholars long ago denied that the, myth of stan- " .. examples, read more critically, .and convince them that
> dard American'dialect has any validity. The claim - o it's better—and more effgctive—to sound . like human
. that any one dialect is unacceptable ar Qunts to . beings instead of Ilke ‘textbooks.
. an attempt of one social group to exert'its dowhi- . C .
2 nance over another. Such a clairfr leads to false* -~ . . (Ms. McPhersorﬁteaches English at.Forest Park Com-
advice for speakers and" writers, and immoral _ munlty College St. Louis, Missouri.) \)
- advice for. humans. A nation proud of its divérse ' T \ .
heutage and vits cuIturaI and racial va”ety will . » . Summary,ol ‘a presentatrbn at TCTE convention in Dallas February,
o ‘preserve its heritage .of dialects. ‘We affirm - 1975 - . ’ . o .
st:ongly that ®achers-must havé the expérlel'lces4 o ' ‘ .
. and training that wnll enable them to respect I _' - - - P
T dwersuty and - uphold the rlght of -stydents to . . o e . . '
v their own. Ianguage Y /\/ﬂ . N g o R -
N A background statement, exblalnlng the‘reasons for the . ' T B ‘ \‘:
-re50lut|on is avgilable from: NCTE for 75¢—35¢ in Iots of . Q A ' A C}" for Manuscripts .
100 org’rore L%' : g
In spitesof fhe lon background S tem,eqt, however.p'_ :
emoti ?ga tions ggr |n the way of o f‘gsﬁ’onses, and $ ' ’ Teaéhmg Basrc SkI"S'
thegg are a‘lot of mlsconceptlons floating .abgut. The N v’,,—,.... '
- . stdtement does mean students should be allowed to talk * b (deadllne March 25) -
an wrlteeén thelr own dialect without being “corrected,” .
but \t.does not say they should - not be allowed. to learn < ’
. another dialect if they want to. Dialect differences should : CoT "' GueSt EdltOI‘ . v
not be\used as an'excuse for keeprng them out of the - Ernestin'g P. Sewell I,(/J
|mporta t part of education. ) . . . o «
And though it's certallw(y true that, tf:ere is no such thlng N . ' ) . : B
as a “standard American dialect”-Zso- called “standard” R | , ' .
is itself just one of a number of dialects—there is some- - ,&;f‘\ .o ! f .
thlng%al‘mlght be. called "edltedﬁAmerlcan English.” \ '.( : C -
It's in newspapers magazmes and ~ord|nary books, if: - — : :
. v o i N T o :
88 N : o . ! A, English In Texas
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- ’. | ’ . : é Ip of pIaces—mld Manhattan——CentraI Park The I d fleess

. , g . g "the “heme” the rnment ‘has boughtsfor him i
e Book R"""‘ . - [ Lo thetically funny ‘% :when he rips up the tattered
T ' ) ~ wig of his drunken keeper so that he will not be tempted
’ . 1 F Allen Brlggs X oy .' ~ to crawigack when the going gets tough. He finds shelters
y o ’ A "’"“’"‘”’“ > . T " in a tre in the “wildest” area of the Park, eafs what he
. - : : Al can 'scrounge from garbage cans,'steals boards to &yild .

“himself a shelter in his tree (but refuses to drive in nails -

B ) | | l‘l [ N
LR B .. ..-....-. ERE ..... _ _ - which would hurt the'tree which has been sg nice to him),’
and even robs 4d restaurant in'the Park so that he wull have

T . . 3 . 7~—%~_  .supplies for the winger. : .
i < 00 wry |nc|d\gnt he frees himself from the COI|S of the
. hogl system bg):ause he-knows that the system will not
misS him Jnless his “card” is there to “remind the authorl-
ties that he did fxnst He breaks into his school byjldiftg, -~ « -
. purloms his” health card and is attendance. card (and.
wrecks the “even tenor™ -of th& school guard’s pleasant
evenlng) ‘and with na@ record remalnlng behind, he has

‘- atufe f Engllsh ¥ d|sappeared : Lo Q
( bockm o x -The other. principal person is from thd other end of: I|fe

1Y

"‘This section of .reviews is -,
in Texas "It is 1|m|t\3d to the revig

authors, and to books’ whuch are abiout Texas. Emphasis = . But she, too,: ‘belongs. to a group which society would jig- -
-will bé given to books which mé()‘ be usetful to- SChOD’%ﬁ’ T nore."An aﬁclent widow, eXisting in her. dreary hotel room,-
teachers, and studeft but items of more gegeral” interesty % ./ §hugted off by "her daughter and. family, getting by.on:
will, alsa_be”donsidered: The sedfion can best.serve it ~-.~ memories and social secufity payments, is an object of
purpose tthUQD th heIp of Coungil members and ofhers - interest only to the villain junky who-watches the local

$ S
_Ihe reviewersolicits information about s ~ “ybranch ‘bank #tind.a likely “rip-off.” Tentatively these two'
new: Texas books and couespondence v‘tu(ersons who - wary outcasts. approach each other: Bperhaps snmply be-
will ass:st in wrltlng thereviews: . - : T _ - cause they are humaq,betngs
’ A ST e Lo There is.even a foil for the boy, an- e;qually derelict pug*
b steals”the-* ‘pririce’s”’ .scraps, ‘hangs around tree

ope and so wasn't as consistent in his prodding of
publhhors as he sometlmos tries to be.] At any rate, there R
will be two Texas:books; one of thé’others occasions so ~
- many superlatlves that readers may. question_their eyes, -

“Write already kifow, the! pollcy of this columin is to ||m'h L frunk and is finally’ accepted into the family When h

itseif 1o book by Texas authors Ngxu ubjects. Of —. . =100 sick to tak®e care of hlmseB,the boy needs S'a'mebody e

course ther¢/ is a phrase in our “‘charter” wtich permits . " .. who is worse off than he- . - ¢ ’-‘

[.ﬂ.m. of s of special Interost to Ygxas teachers, h o= The book has. everything—pathos, satire, adventure._,,

‘and that. p ase will be the excuse |°|- doing twe of the L ‘chases, danger, an animjal. The multitude of lngredlents

'r.vlom which appear this issue. [Part of mq’ underlylng o _+are stirred into a mlxtlie h7at should appeal to all; there is ' ‘% ‘

-roaon could be fhat the revlewer spent part of thé summer . - - evena “happy ending. “ _ :
The Prince -of Cent /Park is Romantlc in the m LT

'damental sense of the term. Critic's often label as r.omanttc'":.
olots that are really fairy tales, when all things (no matter
how |Hog|cal) work together for the good-of the hero or-

bm_uT,y it you mlg‘ht Ilke ity . heroing,’ 8uch stories are/not romantic; they are escap:st
e - literatur@-as efinitely as are tales set in a Utopia or on a.
s : T ’ far piqﬁpt This story.is romantic in the fundamental sense

Rhodes, Evan H.-The p,,nce of Centra/ Park. New York: " that the chief characters believe in and are good because Q
- Coward McCann, 1975. $7.95: _— .. . goodpess is a basic ‘quality of humanness, often remaining

‘ vrsrble»only in tfe very young and \l:{ry\old where society .

Novels for the youn‘g Come in various gulses—saccha- . dbesn’t bother to extinguish the spa
- ) 0 .

rine ndescendung, contrived, didactic, cute, afd some- ~ o T .
times\sickening® A characteristic of a classic book for b | \/ » ST o
chilgsén is that it tan be read by persons.of every age : o : .
with e’,njo ent; freguently the book was writtén for “‘'peo- w e N ‘
gfm':m. A ;frrezlazgi P;’;fjsor Central Park-deserves a . ' W|tt|g, Susan. Steps.to Structure: An Introduction to Com-

The Book has the settin d - A posmoh and Rhetoric. Qambrldge Mass.: Wlnthrop

g an cast of characters for a P .
ubllshers Inc., 1975 .

Naturalistic novel: Fhe hero’is a twelve-year-old,: deserted
by, his parents, enmeshed in the bloodless clutch of “Aid =~ - For the rock boUnd (rqckheaded?) conservative gram-
For Depgndent Children,” victimized by a-cheap slut who marian whose Ianguage sunrises and sets in Bishep Lowth
is 'kind-{o him only just before the- social worker calls, _° ‘and prescrlpttve ntax, here is an answer. L3 the most .
threatened by the apartment |unky who needs to kill him ~, frequently asked K stions when "“modern grammar s a
$0 that he cannot testlfy in an approadhlng ‘assault and . .'mentloned -What' practical use can-be made of all this -t
robbery case. The seamy side of life is"taken for granted - =~ transfq;mat;onal theory? re can you find a book - \
as$ the way things are.’but the author never licks his chops. =" simple enough to be understood y students? The answers
inrelish as do somany. - - o0 - .. are lq' Ms. Wittig’s text; whethef the objectors' will read

Roblnson Crusoe adventure happens in th most unllke- ' ) L 'them is arS entlrely dlﬂerent matter. .
Sumnnrurs _'}' ’ PO , L B L "

. ,‘;._'7- a ." ‘ 21 ’ -, T .
EMC\ "R ' S T L S
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tinguish syntax from rhetoric: syntax (to-me) is the pat-
" terns by which the meanings of words are limited and
made specmc in sentences, -and rhetoric is the patterns
by which sentences are combined into rgasoned and ef--
 fettive disgourse. Ms. Wittig is not con!graned with basic
(simple) sentences;. she begins with whatll would call
additive transformations: the combination of two basic
- -+ sentgnces into a more effective single sentence. As far.as
R -1 have been able.to tell, she outlines and glves practice in
" ali kinds of transformatlohs but does it in easy to follow,
.~ . ystep-by-step procedures which shoyld be, within the grasp
of fifty percent of begmnlng coIIegFfreshmeh those who

} “come out of hlgh school able to wrlte various klngs of ~

simple sentences. to -

The second section of the book carr|es the same tech-

"niques into Ahe construction o paragraphs. She offers
insight . intg’ all of. the standard varieties of paragra
structure t does it in a definite and progresslve fashipn.
.| think she Bays, "If you know the pattern fo follow,
can construct a good paragraph as definitely as an

.‘)' %

The treatment begins at the pojnt where | would dis-

v

atten&toh to Speclflc items, although they are® smalI
which fill a need. This little book? wi¥ah containg both the ™
words in Engllsh and Spanish and the tunes-for 24'popu|ar
N songs suitable for children, offers sorBe materlal ‘not

)) otherwise avallable . .o : :
L - There are songs from the Engllsh tradition, (' Farmer in
the Egell "Old MacDonald “Had a Farm,”)"Baa, Baa,
Black® Sheep”’) and from the Spanish culture ("Duermete
Nifo,’ 4/ "Las Manantlas." “Aungque-Spy Pequeduelo™). The
tunes are wrltten very- snmplyv that a teacher with only.
a little ‘skill’on the piano, a rec;&rder a flute; or another,
eagy to play {badly) instrument can-cogvey.the melody

Some of the tranglations are a bit formal, s|ng words ..
_which a child might not know: | think that "bo "in-the
En lish translation of "Naranja- Dulce, Lim¢ Partldo

m|ght take sofme explamlng e :
There are. a,number of song books |n bo%:pnish arLd '

- énghsh SomJof tzem attempt to be bicult as well as
- bilingual. | like th ot the attrdc.

dittle olume because
" tivéness of the materlal fpr. children, the |ncluswn of sev- ..
eralgsongs | have not Sls&Where segn, but especlally be-

\/neer constrycts a bridge.” She successfully. avoids, the = caupe of the sumpllclt wnth whlch the tunes are written.
) maze that £bnfuses so many students; she te"aches' that Even 1, unmuslcal as crow can see myselt uslr}g'ﬂ'm\e '
. good writing is an intellectual, ratronaI process; itis never " songs The" book§ may be ordered from the.son .
k" o 01eeling which is sacred and unassa|Iable S - Q" Phllllps (as noted above); a single copy is.
' =?|e. doe’s use considerable technical vocabulary and a ‘. heyhy make spec|al arrangements for
gogd many of the terms seem t6 be*her o but shp ex-
- plains eVery wprd and the c0ncept it symbdli hers e !

may quail at the task of learnlng the specific |extcon S
dents should not since they have to’ unlearn llttle and g

ertlng processes

- The book could be used in an old-fashioned cIassroo _ '

" where the students study the-assignment and listen
(maybe particip'ate in) the teacher’s repsétition of what t
text said-=there is- hardly ever-an opportunity for the st
‘ dents to remember-old stories apd evengs. Students mi
.even learq something that way.
A far better J&e of Steps to ‘would be in
ndlvrdually!prescrlbed and guld t when stude s
work at the|r’€wn speed gnd thelr own Ievels M

cates the diregtion she would take.

One of the most valuable sections is. a two-inchépi ‘e%

of type in every chapter where the author telia-the student

very specifically, in behavioral terms, exactly. “what will ,

be. accepted as valid evidence of learning, In my own

e')tperience, suo statements which prevent the student's

" guessing about e test” are the greatest, of aids to stu-

dentmorale.

= f * 1 wondered, when | f|n|shed wrltmg this re\new if t had

. used apy of Ms. Wittig's paragraph structures; | did not
" find my\composition in her mirror. ,. * '

h @

Phllhps Ellen Ramsay. 4 & 20 Mirlos (4 and 20 Blackblrds

a Bilingual Collectlon of Twenty-four Folksongs in -
S English and Spahlsh] Laredo, Texas: Privately printed, - -
7 1972. May be ordered from Foster M. Phillips, 1505

Rosario, Laredq\Texas 78040 for $2.00.

Because desirable material for use in a bilingual, bi-

2 ; . , .
. - -~ cultural situation is actually so very scarce and often of -

questionable accuracy, there is some reason for calling

0 - ’ S
e ' :
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Reading Critarior? Test for Determining, Independent -
truct/onal Read/ng Levels. Dreier Educationat
320 Rarltan Ave T Highland Park N. J. 08904, )
g ' r
. It has been sald that the world must be redtscovered
ever generatlon If the statement is a truism, itis as true
for feachers as it-is for other people. Ladies say that, |f !
. ) you keep a costume long enough it will come back into”.
style; but whether it be, old.or Hew, good- material is always
useful. | see nothmg innovative in this reading test ‘(but
the pubI|shers only imply unlquenes§|n th'e 'Reproductlon
Prohibited” statement), but | agree that the technlque is
one that teachers'should know. R
‘The test, itself, providas a system of estabI|sh|ng the
"reading level” at whlc! a student can work by asklng him
to read aloud certain evaluated passages. His functional
level is pegged at the peint when his oralrreadlng evi-’
.dences cert in amounts of error, The technlque is one
whlch my wi element ty teacher of more years of .
experlence tha eifher of us I|ke to admit, has been using -
for many years; sije just used: text books instead of test
passages as the basis of the evaluation. The instructions
- are not specific in one’ p0|nt I wonder when the * errorﬂ
*would oocur.. Take the word slttlng ; most: students "l
know in South Texas would®call the word “'seat-in" or .
“settin’"; would either be an error? Another point is in
item No. 7 of the pr|nted3test as | have it: the text reads
"His audience . comprised two thousand foreign-borne:
men .~."."; which would be the-error if the word was said -
“born™-as the sense requlres or ,borne” as the speIIin'g'
¢ - dictates? . ’
" The second feature of the p hIet isagr ph deslgned .
‘ta help a teacher estimate t read|ng leyet of the prlnted .
material used in the ‘¢lass; the design follo the patterns '
_established by Ed’ Fry of Rutgers Un|\7ers|t . A closer
‘examination of the technique, however, reedlls a much .
older “readability formuld,” the one used y Rudolph )

LY



"Flesch in.such a book as his The Art of Readable Writing.
The difference between the formulaq lies in Fry's omission
" of Flesch's item "personaT reference’"and the substitution
of the term “syllable:’ for Flesch S. ldeogram category;
. .both-use the' number of*%ords' in' a sentence as a factor:
- Syllable and ideogram are pot homonyms; although some-

. Fry's stati_s'tics show y corrélation between his sys-
"tem ang other fofmulae; | do not doubt the system is easy
to apply and the results practical. | suppose | am’ too
much’of
logic. ar\d
The Dreuer “@ral Readlng Criterion Test" is a quick and
practical way of administering a time-tested reading

. level by the Fry syste erhlps a‘landy format for an

uma ist to give up the conten onthat, when-
gurey/ part company, I'd rather follow reason.

. assessment, and almost ;nybody can get a readablllty'

. old technique ts‘énough excuse for bein ng. | do wushnhow- P

L

4 N0

implementation of varlous strategres lor values cIarlllca--

tion.. © . \. .

The|r six teacher objectives |nclude (1) Make a decision |,

to work on valuing, (29 Assess your position as to WhICh
enablers you will need by studying the teacher informat
pack; (3) Read ‘_Raths‘ and at least two of the ,resource
books mentioned in the bibliography, (4) State -Raths’.
seven valuing criteria, (5) Write R_ghs value |nd|ca;?rs
“and their uses, and finally, (6). Guide students in the valu Ing
process by use of the several strafegies presentéd in the
resource ‘material. (They included materials on these
. seven sirategies in'the teacher information packet ) b

Their teacher lnlormatlon packet included cognitive
materlarsuch as t&t
this ‘issue of Englls
from various ‘persons wnt expertise,
gested strategles and a bigli raphy of sourges.

As |'logked over the afticles on Lindsey had assembled

in Tefas—a ratidqalé,

mplemeotatlon Guide for Personallzmg

presented by the various authors-in .
hajor points .
athiples of sug-

 ever, that the editing had been‘a bit more careful v " for this journal, it occurred to me that teachers could use
D * the material presented in this journal as their’ |nlormat|pn
T Implemenhng vaIues . packet and .follow fhe systematlc approach to the teach=
' C|ar|f|cat|o g|es. S ing of valuesthose.'Tehfan American ‘Schbol teachers .

» r
Ce. v

Lo in Your Classgoom °
L. *" Zenobia Verner‘i .
' Soyou want to se values clarificatioy strategies in.your

" classroom? Tradnlqnally when we'hade been mtroduced

to new, provocatﬁre } ¥ heory or practice, we

" want to try it. Too- oftdng ‘owever ‘we may try once and.

" hot achieVe the expected/o come. _Possibly we still have

not learned that instaht succe extremely rare—that

we need tﬁu(\lor trral error, analysis,
.,new strategies succeSsluIIy

. " Top often, perhaps, we try to begin at a point where we.

~ . -see some other successluI

we need time tgf'develop strategies, ‘through- the,above

prqcess, particularly to analyze our successe Cund failures

.

dlflerentoutcomes .0
Flrst let us, prollt from other.s mistakes. One mistake
) teachers lrequently make, in lmplementlng valués clarifi-
" cation Strategles in the cIassroom is starting with actlvities
that they -have not prepared students to deal with. They
have not establlshed ane glronment in which students feel

’lree to. handle the tasks eal-with the feelings we ask
them to_ explore Writer most of the books listed in
Mr. L.y)dsey s bibliography ‘deal with this 4$sue yet teach-

_ers may be so eager to find. somethlng they can take and .

use in their cIassrooms tomorrow that they overlook such
.cautlons

. Four teachers confronted thls problem last summer ina
§ class I taught for the Unlversll-rol Alabama at the Tehrgn
) A\merican School in Tehran. Iran. Those teachers were’
thusiastic about the. possibilities, lor using values” clarl-
fl atlon strategles in their own classrooms and in furnish- "’

%nth usiastic. teacper However ,

» ‘and to consider aIternatuves ‘which might have resultedJ

R

" Instrdction=—Valu

"in the process of. exam.lmng yalues foreign to them. Yet -

NN

re-trial to |mpler_nent ,.-..-:lv.v."' o

¢

-

’

- .

proposed m their
Clarification.” : . .
Perhaps you are wonderlng why | would suggest your
using a guide prepared by teachers on the f!r side of the
world. | should like to ponnt out that those teachers teach,
in ‘a school enrolling over-3, 000 students, .each of WhICh
» holds an American passport Of course their students are

your own, students wilt ve[y ‘likely find that others:in their

class communlty, o’r mass,media hold values that .

ar‘e Just as foreignjto their values:as are. Iranlan valuei
. to students in the Tghran American School. :

An edited versigh of one page from their gulde follows.
Be sure to remember that their suggestlons are ]ust that
—suggestlons Because of the value-laden natire ot
- materials_used in English classes, you may be able to
develop. an environment conducuveito the use of extenswe
values. clarmcatlon strategies much. more qulckly than
their calendar suggests. If so, fine, but do check their.
assessment of degree of |mpIeme'ntation to -assist you in
determining when)o proceed- to other vaIues clarification
activities. . :

Here then are their suggestlons N‘D‘(e tha lumn 1
contains one teacher objective followed by sélen student

ob]ectlves In column 2 they present their recommended -
seven strategles selected from the many proposed by -

Raths. Column 3 contains a'list of resources for.y

orrgmal form to fit their four- quarter system And f
"Column 5 consists,of a series of quéstlons designed t
you determine the degree of l_mplementatlon of the various
strategies. + 7 . ’

guidance to get started on their own.
" The result of thelr éfforts was a guide for |mplementmg .

values’ clarification strategies in the cIassroom Thelr

. guide. included a teacher mlorma& n packet of resource
materials, six teacher ob]ectwes. and -a- systematic pre- . ,
sentation ‘df suggested student objectives. - activities,

"resources. and a calendar. in additibn-they furnished- a "decision making. Good Iuclé“"l’lave lun' May‘ your experl-
system lor mdlvrdual teachers to determine . the degree of . o ;ence be a “valueable (sllc)' one. . : L

» "
- . RN oIy . ) . ',n
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‘their classmates and\colleagues with sullncnent B When yoti have explored the use of the s €gies they
’ o suggest, then%qvévll be.time for.you.to: analyze your suc-
cesses and failures review Your resotirces or read addl-vﬁ'
* .-tional ‘hooks from the- blbllography. and design your own « \
imp entation guide (I GLulde) for future eproratlon |n

" the teaching of values, | especially recommend. that you
" read the book by Hoye angMowe to-assist yqu in 9’our

“




Postage Pald

u.g.

) merce, Téxas
| Permikt NoJT83 .

S

B

"y
)

- .(4')‘:-

A R - . ll
Stufents will c:on5|der allehnahves to ¢ Valpe . :Simon, p. 119, or Beginning Havey uusedvalues continuum achivii
. bat modera'nesmnd dndtoastand ~ " contiuum your chpice v limester2’ ‘Q"‘ studen atleasttwohmes7 B Yok
: ' : . , R {f T
©oat rexlremeof an issue, - ‘ o 1f ygs, procéed to the nextob]echv el
: oy .. ‘ /

{5)

 Students Wil refct 10.2 provocalive
" statgment and 2| series of queshons

which raise an fssue havirg vahié

bale/sheel ‘

: R
 Raths, .83 /

"

Middle of
frimester2 )

Have you used a values. sheet at Ieésl onte
" per month for three months? O Yes O te.
* |tyes, proceed to the next objective. .

2

' ' \“ * * . . -
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Implemenlahopﬁulde tor Personalmng Inslruchon Through Values Clanhcahon
Gail antany, Pamela Crews, Anne}ammond , Beth Minasian IR
\ ! . 1
- s :
\bb[utlm oo et ! ‘  Assossment o Degmto Which You -
,(0b|et:hvehsatpacher objective.) \ 'Actlvﬂhs ’ .Hnourcgs ‘ Calondar Have Implomontodth:S!ultgy .
; ~‘~(Ob|écth§'28aresludentob1echvesl .ot . ey Tem S
oot #-—-__h'_-—_ 12 T = - — A —rar——yurer
o X )t IF
(1) The teaéhev w;II reach.a decmon re- . Read{hree - Raths plus wo others Before school orfirst , Dogou wnsh Io |mplement values cIanhcghon
.gardmg the usaofvalues clarlhcahon b‘odhsonvalues hom blbhographx ' lnmesher RO stralegres in your classes? [ Yes {JNg o
.slralegnegasambthod of personehzmg . : ‘ o [f you checked yesllproceed to thezhext -
wnstruchon ' . , ot et T objective. . %
() Sludents wm consnder their chouces .V'aiqes . le.s'. pp.o1-82 .- As 5000 as.posl |9 “"Have you used mrre {han one c(amymg
B ‘raga;dmglhatwhuch lhey prize. claritying ' C . " bit o later th v "response in eachi class for &l least oneMek?‘
S response . % ... . middle of trim tor 1 0 Yes O No, When you can answér’yes,
o ' fmﬁ iy proceed tothe nextobjective.. A -
\ ¢y ‘. ] . ‘| ‘ f . wf { r te
18 Students -will each privately appMéluesuwey A Simon,;")hﬂz.or, ‘ _Nearendoff " Have you involved students ‘in value surveys
_general longrangegﬁlstheycon S0t Your choicg ‘ trimeSter al - least, mree ‘times? O Ves 0O No lf
" imporlant as guiding principles mh\eur ST IR . o yes.gotolhenex!ob;echve ' :
Hives. ¢ . ‘ .k - f

B

~

(

- implications. , } . ( \

:‘ T ‘ .-: - ‘ .A i - . T I ' ‘ — -

(6) Students will draw conclusions pri- Value-clarifying - Raths - Nearendof . hfave you involved students in this activity at
vately and share them. with a group " discussion ' trimester 2 - " least once this month? [ Yes D‘No;- If

- regarding a daily incident that reflects ' f ’, iy . yes, proceed to the next objective.)
a particular vafue.-'suéh as'honesly. ' y ) R S 7 .

(7’)(' tudentswnllparhcupalemroleplaymg Roleplaymg HaWIéyor'yowchoibe " Beginning of Have you involve(;tudgntsih {his activity at
tudfions Jo which they must assum® ~ v . 1 3 trimester 3 . least two times? O Yes O No: It yes,
las différent from their.wn and con- ' - "+ proceed tothe next objective. -
lronlsrluallonsmvolvmggalues ' : ' S . ‘ 1 -

" , N ; - R : Dl ! l,v,"‘ . i .""“-“[."
Students wiII express their attitudes ‘Conlrived Raths, pp. 123-126 - Have you involved gludents in this qcl|vity at =
loward 2 value-laden conlnved inci-  incident ‘o o least once? [M¥es O No. If yes, you are

_ dent. ¢ . o 3 ready 1o procedd in planning future activities.
‘ o b S ‘ A R R
K A T T T , ] . } ‘ \' - o . ;
(Gail Bistany, Pamela Crews, Anng’Hammond, and Beth Minasian teach in the Tehran American School, Tehran, Irén.)
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